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TAMALPAIS HIGH SCHOOL WASC REPORT MARCH 2007 
Chapter I:  Student/Community Profile --- Data and Findings 
Community  
 
Tamalpais High School is located in Mill Valley, an enclave community just north of the Golden 
Gate Bridge in Marin County.  Tamalpais High School is the oldest of three comprehensive High 
Schools in the Tamalpais Union High School District that serves 3,928 students.  Located on 22 
acres, the campus has undergone five years of modernization.  The campus includes modernized 
classrooms and computer labs, a library, a new performing arts center, a swimming pool (yet to 
be modernized), visual arts facilities, state-of-the-art industrial arts facilities, two renovated 
gymnasiums, and renovated track, football and baseball fields.  Due to the unexpected closure of 
Keyser Hall in August 2005 because of mold, our modernization efforts will continue for years 
to come and twenty-five of our classrooms are housed in portables.  A recent new bond will 
provide a new classroom building, pool, field house and tennis courts.  We expect these projects 
to be completed by early 2009. 
 
Tamalpais High School opened in 1908 and is a school rich in history, tradition and pride.  Many 
of our students’ parents, as well as their grandparents, attended Tamalpais High School.  We 
have a low transient rate of less than 5% in the community, and the majority of our students have 
known each other since grade school.  Tamalpais High School’s student body, the most diverse 
in the district, reflects the ethnic makeup of the area:  73% white, non-Hispanic;  8% Hispanic or 
Latino;  7% African American;  7% Asian;  5% other.  Students who attend Tamalpais High 
School reside in one of three unique communities in southern Marin County:  Mill Valley, 
Sausalito/Marin City and Bolinas/Stinson Beach.  The majority of Tamalpais High School’s 
students, 78%, reside in Mill Valley, an affluent, primarily white community.  Approximately 
10% reside in Marin City, which is primarily African American and Hispanic, with low-cost and 
federally funded housing.  Students from the Bolinas/Stinson area are primarily white and come 
from moderate to high-income families.  Seven percent of the student population receives free 
and reduced lunch, 9% receive special education services, 1% are identified as 504 and 5% are 
ELD students. 
 
Our parents and our community at large are extremely supportive of the school.  Tamalpais High 
School parents are integral members of our school community.  They serve on hiring 
committees, on our School Site Council, School Attendance Review Board (SARB), English 
Language Advisory Committee, Modernization Committee, School Safety Committee, Parent 2 
Parent Special Education Committee, and regularly volunteer for a variety of activities on 
campus.  Our Tam High Foundation raises hundreds of thousands of dollars each year to enrich 
academic programs in the school.  Other parent groups include the PTSA, THUMB (music 
boosters), and Athletic Boosters, all of which raise funds and provide support for a variety of 
school programs and activities.  Local businesses support the school in many ways;  they co-
sponsor fundraising activities, give donations, offer scholarships, provide jobs and internship 
opportunities for our students, and work collaboratively with school personnel to support student 
learning.  We are in the beginning stages of opening a Beacon Center, which will bring 
additional agencies on campus to support student success.  Some of the agencies include the 
Marin Interfaith Youth Outreach Program (MIYO), Young Scholars Program, Dynamic 
Solutions, Quest Youth Development Program and the Harvest Project. 
 
In 2005 Tamalpais High School earned its second state Distinguished School award. 
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WASC Accreditation History 
 
Tamalpais High School has been continuously accredited since 1960.  In 2000 the school 
received a six year term with a mid-term visit.  In 2004 the district applied for and received a one 
year extension from the accrediting commission due to district-wide modernization projects. 
 
School Purpose and Student Learning Outcomes (ESLRs) 
 
The ultimate purpose of Tamalpais High School is to “prepare the young people of this 
community to become better men and women in whatever walk of life they may engage. We do 
this by maintaining a learning community that celebrates diversity, honors excellence, and 
provides students the opportunity to question, create, think, and dream.” 
 
Tamalpais High School aims to accomplish these goals by preparing students to meet the 
following Student Learning Outcomes.   These Student Learning Outcomes describe what 
students are expected to know and be able to do by graduation.  The district has developed 
assessments to measure progress across the district and within each school in Outcomes 1, 2, 3 
and 5. 
 
Outcome 1 
Communicate articulately, effectively, and persuasively when speaking and writing  
 
Descriptor: Students are able to organize thoughts and ideas on diverse topics and present them 
in writing and orally to a variety of audiences.  Students are able to adjust tone, style, and voice 
of writing for a variety of purposes, including reflection, evaluation, reporting information, and 
speculation about causes and effects.  They will be able to use a variety of genres including 
observation, interpretation and autobiographical incidents.  Students will communicate 
knowledge in a clear, concise manner, reaching logical conclusions based on significant 
evidence, distinguishing fact from opinion.  They will demonstrate appropriate choices in 
organization, development of content and style and will use the conventions of English, 
including grammar, spelling and usage correctly. 
Outcome 2 
Read/view and analyze material in a variety of disciplines  
Descriptor: The student reads in a variety of genres (non-fiction, fiction, manual, etc.); uses 
personal experiences and critical thinking skills to derive meaning from text; uses tools and 
strategies such as adjusting reading rate and processes according to the purpose for reading 
(analysis, research, pleasure); evaluates quality and relevance of materials; explores multiple 
perspectives.  
 
Outcome 3 
Use technology to access information, analyze/solve problems, and communicate ideas 
Descriptor: The student demonstrates competence in the use of authoring tools, graphic 
applications, and telecommunications; uses technology in many disciplines to solve 
problems; selects and employs a variety of electronic technology resources for research and 
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communication;  creates products using technologies; uses technology responsibly, legally, 
and ethically.  
 
Outcome 4 
Demonstrate knowledge of individual rights and responsibilities in a democratic society  
Descriptor: The student recognizes issues of justice, equality, responsibility, choice, and 
freedom and applies these democratic principles to real life situations. The student dentifies 
the different levels of government (local, state, and national) and the manner in which 
decisions are influenced and made; uses knowledge of rights, responsibilities, and laws to 
predict the consequences of actions; practices the skills necessary for living in a democracy 
including mediation, negotiation, and decision making. The student knows how to resolve 
disputes constructively. Demonstrates knowledge of the local community, the nation, and the 
world. 
 
Outcome 5 
Apply mathematical knowledge and skills to analyze and solve problems 
Descriptor: The student defines problems clearly and applies a variety of strategies to solve 
them; uses basic mathematical tools such as estimation and appropriate notation; justifies, 
communicates, and evaluates solution processes and conclusions. The student makes 
predictions based on data; collects, organizes and analyzes data through the use of graphs and 
tables, using statistical analysis and probability. The student uses technology appropriately 
applies mathematical skills in a variety of situations including personal economics.  
 
Outcome 6 
Demonstrate scientific literacy 
Descriptor: The student applies scientific processes (e.g., observing, communicating, 
comparing, categorizing, ordering, relating, inferring, applying) to analyze and solve 
problems; reads, paraphrases, and explains current scientific literature; analyzes and 
interprets scientific data and draws logical conclusions; formulates hypotheses; recognizes 
the connections among the scientific disciplines (earth, life, and physical) and the 
interrelationships between science, technology, and society; distinguishes between 
conjecture, cause and effect, facts, and prejudice; relates and applies scientific principles to 
everyday life.  
 
Outcome 7 
Demonstrate knowledge of the global environment and its resources 
Descriptor: The student demonstrates an understanding of both the impact of human 
activities on the ecosystem and the interdependence in the biosphere; knows the relationships 
among human population, resource depletion, and environmental degradation; recognizes 
past, current, and potential solutions to environmental problems; respects and acknowledges 
the needs and viewpoints of different stakeholders. 
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Outcome 8 
Communicate in a second language 
Descriptor: The student converses in a second language with a native speaker (speaking and 
understanding); uses correct grammar and language structures; reads, comprehends, and 
interprets newspapers, magazines, and books in the second language; knows about 
geographic regions, cultural differences, and social practices where the language is spoken.  
 
Outcome 9 
Apply the principles of economics 
Descriptor: The student knows basic economic concepts and principles such as markets, 
money, resource allocation, investment, creation and distribution of wealth, market failure, 
and the role of government. The student examines local, national, and global economic 
problems and issues; makes reasoned and responsible personal economic decisions; 
distinguishes different economic theories and their political implications; evaluates the 
cultural, social, and environmental implications of economic choices and decisions; analyzes 
influences of economics on history. 
 
Outcome 10 
Analyze current issues from historical, political, economic, geographic, scientific and 
multicultural perspectives 
Descriptor: The student identifies similarities and differences between past and present and 
uses knowledge to anticipate the future; collects information from a variety of primary and 
secondary sources; uses the analytic skills such as comparing and contrasting, measuring, 
breaking a problem into components, and cross-referencing; draws clearly and logically 
supported conclusions; recognizes biases and multiple perspectives; describes the premises 
and/or beliefs that underlie different cultures and governments; recognizes cause and effect 
relationships. 
 
Outcome 11 
Appreciate, interpret, experience, create, and/or perform artistic work 
Descriptor: The student recognizes, and evaluates visual and performing arts including art, 
music, dance, and drama; analyzes and interprets artistic expression; creates a product (e.g., 
painting, musical composition, dance, play, poem, story) or participates in an artistic 
performance. The student connects artistic expression to world events, history, psychology, 
and science; attends a community cultural event such as an art exhibit, play, symphony, 
ballet, poetry reading, or recital. 
 
Outcome 12 
Demonstrate school-to-work/post secondary transition skills and knowledge 
Descriptor:  

1. The student demonstrates awareness of personal alternatives including college and 
career options; uses a variety of information sources to analyze career opportunities; 
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explores career possibilities; sets goals and develops plans for post-secondary 
activities based on personal strength and interests, personality, and lifestyle goals.  

2. The student develops job related skills; demonstrates essential work habits such as 
teamwork, flexibility, priority setting, timeliness, initiative, listening skills, stress 
management, mediation, and negotiation; demonstrates knowledge of job finding and 
job application skills; anticipates obstacles and makes alternate plans.  

 
Outcome 13 
Participate in community, social, civic, or cultural service 
Descriptor: The student contributes to the community through community service. The 
student understands the connection between himself/herself and the greater community, the 
possible positive impact of the service, and the structure and purpose of non-profit 
community organizations; gains practical knowledge through service experience. 
 
Outcome 14 
Demonstrate knowledge, skills, and self-discipline necessary to achieve and maintain good 
health  
Descriptor: The student demonstrates knowledge of current information regarding nutrition, 
exercise, stress management, substance abuse, and other health related matters; participates in 
physical activities for a variety of purposes (i.e., fitness, pleasure, or competition); applies skills 
that promote healthy relationships among family and friends; evaluates the impact of sexual 
choices on the health and well being of self and others; identifies resources to support a personal 
mental and physical fitness program. 
 
 
 
 
 
 
 
 
School Status 
 
Adequate Yearly Progress 
 
Over the five years that data has been released under NCLB, Tamalpais High School met all 
the targets with the exception of the participation rates in 2002. 

Tamalpais High School 
Adequate Yearly Progress (AYP) 2002-2006 Targets 

Year  Participation Rates Annual Measurable Objectives API Graduation Rate  
2002 No Yes NA NA 
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For 2005 and 2006, all ten specific AYP targets were met by Tamalpais High School within the 
four specified areas.  There are other subgroups that were reported by the state, but are not 
included as part of the required targets.  None of these subgroups had the minimum 100 or 
greater number of students who participated in the sophomore CAHSEE assessment.  
 

Tamalpais High School 
2005 & 2006 AYP Targets 

         
2005 Tam High met 10 out of 10 AYP targets 
2006 Tam High met 10 out of 10 AYP targets 
         
  

Participation NCLB Target ELA - 95% 

2003 Yes Yes Yes Yes 

2004 Yes Yes Yes Yes 

2005 Yes Yes Yes Yes 

2006 Yes Yes Yes Yes 
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Year  
School 

wide White 
African-

American Asian Hispanic SED ELL 
Special 

Education 

2005 N=340 N=237 N=34 N=27 N=26 N=37 N=12 N=35 
97% 97% 95% 100% 97% 87% 92% 86% 

2006 N=259 N=197 N=13 N=20 N=17 N=26 N=9 N=31 
97.0% 97.0% 93.0% 95.0% 100.0% 93.0% 100.0% 91.0% 

         
Participation NCLB Target Mathematics - 95%  

  
School 

wide White 
African-

American Asian Hispanic SED ELL 
Special 

Education 
2005 99.0% 99.0% 100% 100% 100% 95.0% 100% 98.0% 
2006 97% 96% 100% 95% 100% 97% 100% 91% 

         
         

AMO English-Language Arts - 22.3% NCLB Target 
2005 83.3% 92.0% 51.6% 70.4% 56.0% 29.0% 0.0% 34.5% 
2006 83.1% 89.2% 33.3% 84.2% 57.1% 36.4% NA 35.7% 
         

AMO Mathematics - 20.9% NCLB Target 
2005 78.4% 83.3% 60.6% 77.8% 53.8% 30.3% 8.3% 25.0% 
2006 77.6% 84.2% 8.3% 84.2% 64.3% 40.9% NA 28.6% 

         
         

Graduation Rate - 82.8%   
2005 99.1%   
2006 99.6%   

         
         

API NCLB Target of 560 or 1 point growth   
2005 807   
2006 802   
         
 Bold Numbers represent the Groups included in the AYP determination  
 Green indicates a met target and Red a not met target    

 
 
 
Enrollment 
 
Tamalpais High School consists of 1183 students; 50% of which are male, 50% female.  These 
percentages are the same for every grade except eleventh grade, which consists of 53% male 
students and 47% female students.   
 

Tamalpais High School  
Student Enrollment by Grade Level 

 Grade 9 Grade 10 Grade 11 Grade 12 Total 
2003-04 364 243 235 223 1025 

2004-05 262 355 232 234 1083 

2005-06 312 254 332 231 1128 
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Tamalpais High School 
Enrollment by Racial/Ethnic Designation 

 
Native 

American 
Indian or 
Alaska  

 
 
 

Asian 

 
Pacific 

Islander 
or Filipino 

 
 
 

Hispanic 

 
 

African 
American 

 
 
 

White 

 
Multiple 

or no 
responses 

 
 

Total 
Enrollment 

N=4 N=88 N=13 N=88 N=77 N=881 34 1183 

<1% 7% 1% 7% 7% 74% 3% 100% 

 
Seventy-four percent of Tamalpais High School’s 1,183 students identify as white, non-
Hispanic;  7% African-American;  7% Hispanic or Latino;  7% Asian.  American Indians, Pacific 
Islanders, and Filipinos combined make up less than 2% of the school’s total student population. 
 
Title I   
 
Our Title I program is funded primarily through federal Title I funds and provides support for at-
risk students, with the majority of support focused on ninth and tenth grade students.  Incoming 
ninth-graders who scored below the 50th percentile in English Language Arts on the STAR test 
are identified as Title I and are offered the opportunity to take a non-special education academic 
workshop support class.  This course focuses on improving literacy skills and offers support for 
time management, organization skills and study skills.  Tenth grade students who fail the 
district’s writing assessment outcome in the ninth grade are identified as Title I and are invited to 
take a 10th grade academic workshop class.  This class focuses on writing skills and prepares the 
students to pass the failed writing assessment, as well as the tenth grade outcome of a Core 
Literacy Portfolio.  Juniors and seniors who have not passed their writing assessment and/or their 
portfolio are identified and assigned to a Literacy Coach who works with them individually on 
their writing skills.  Title I also funds a full-time staff assistant who supports the academic 
workshop teachers in the classroom and acts as a resource and parent liaison for our at-risk, low 
income students.  Depending upon the amount of federal funding we receive, Title I funds 
instructional assistant support in low level math classes and academic workshop classes, a 
Spanish bilingual liaison, and a parent coordinator.  We also use Title I money to provide free 
tutoring to students, bring in motivational speakers and to send students on college tours. 
 
 

Tamalpais Union High School 
Enrollment by Special Needs and Other Programs 

GATE* Special  
Day 

Special 
Education 

Total 
Enrollment 

402 33 85 520 
*GATE = number of students enrolled in at least one Honors or AP class 
 
 
Attendance 
 

2006-07 315 310 242 316 1183 
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Average daily attendance for Tamalpais High School is 95.5%.  This has been a consistent 
pattern for the past ten years.   
 
Suspensions and Expulsions  
 
Suspensions  
 
For the past nine years, among the comprehensive High Schools, Tamalpais High School has had 
the highest number of suspensions and the highest percentage of suspensions compared to their 
percentage of District enrollment.  In 2005-06, Tamalpais High School represented 29% of the 
District enrollment and 34% of the district suspensions.  This is a decrease of 1% from the 
previous year. The number of suspensions was down to 102 from 108 the previous year.  
 
The percentage of suspensions for fighting was 26% which was a significant increase from 14% 
the previous year.  Disruption and defiance accounted for 24% of the school’s suspensions.  
Twenty-one percent of the suspendable offenses were substance-related, which is down 
considerably from 49% in the previous year.   
 
Freshmen, as in the previous year, had the highest percentage of suspensions in 2005-06, 
accounting for 42% which is up 10% from the previous year.  The percentage of suspensions of 
seniors decreased in 2005-06 to 12% from 23% in the previous year. 
 
Males accounted for 85% of the suspensions in 2005-06. This is a decrease from the previous 
year when 92% were males. 
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Expulsions 
 
Tamalpais High School had five recommendations for expulsion in 2005-06, down from seven 
the previous year, three of which were drug related suspensions, one for fighting, and one for 
disruption.  One was in ninth grade, three in tenth grade, and one in eleventh grade.  All 
proceeded to board action.  Males accounted for all of the recommended expulsions.  
 
Parent Education Level 
 
Most Tamalpais High School parents are college graduates, including over 50% who attended 
graduate school.  The average parent education level is 4.18 based on a scale in which 5 indicates 
graduate school. 

 
Tamalpais High School 
Parent Education Level 

2005-2006 
 

Education Level 
Percent of 

Responding 
Parents 

Not a High School graduate    1 3% 
High School graduate              2 5% 
Some college                           3 12% 
College graduate                     4 28% 
Graduate school                      5 51% 

 
 
Safety Conditions and School Facilities 
 

For nearly 100 years Tamalpais High School’s school-wide emphasis has been on safety, 
personalization, active learning, and interdisciplinary instruction. This work has translated into 
increased safety on campus, improved relational trust between all parties in the school 
community, a more clearly defined emergency plan, innovative teaching strategies for all 
students, and a climate more conducive to respect, responsibility and compassion. This work is 
motivated by Tamalpais High School’s Vision: 

 
  “The ultimate purpose of Tamalpais High School is to 

prepare the young people of this community to become  
better men and women in whatever walk of life they may  
engage.  We do this by maintaining a safe learning community  
that celebrates diversity, honors excellence, and provides  
students the opportunity to question, create, think, and dream.” 
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Campus Safety and Culture 
 

With its small-college feel and lunch open campus privileges, Tamalpais High School has an 
array of physical entrances and exits that contribute to its busy nature. The campus perimeter is 
secured by the campus supervisors, staff assistants, and administrators, all of whom use cell 
phones and walkie-talkies to ensure constant communication with local law enforcement and 
each other as needed. Tamalpais High School continually collaborates closely with the Mill 
Valley Police Department to ensure a safe campus. Visitors to Tamalpais High School enter 
through the Main Office in Wood Hall and report to the receptionist, register, and receive a 
visitor’s pass. Because it is a communal campus, loitering policies and procedures are enforced 
and the supervision of our hallways, grounds, bathrooms, and lockers is performed by the 
campus supervisors and staff assistant. 
 
All California Safe Schools Association reports are completed and reported across the district.  
Campus supervisors attend safety training seminars, MCOE School/Law Enforcement 
Partnership meetings, and other workshops sponsored by the National Safety Training Institute 
in Santa Rosa. Security devices are as follows: telephones in every classroom/office, 
indoor/outdoor intercom school-wide, voice mail, emergency lights, alarm systems, cellular 
phones, klaxon horns, and walkie-talkies. All of our offices and classrooms have up-to-date floor 
plan maps, which are posted in a prominent location, as well as evacuation routes for exiting 
classrooms safely.  

 
The entire staff meets once a month where current site issues are addressed.  Decision-making at 
Tamalpais High School is done through a representative model.  Solutions to problems are 
solicited from staff before the Site Council, department chairs, or the entire staff make an 
informed decision. Behavior expectations are reviewed in each class during the first few weeks 
of school.  Parents receive a thorough explanation in the student handbook and other summer 
mailings.  Teachers and administrators also discuss their expectations with students during the 
first few weeks of school.  These expectations are posted throughout the school. School safety 
measures are in place to deal with crises that involve earthquakes, fire, flooding, lock down 
procedures, and other emergencies.  
 
Due to the rare occurrence of fights or any other violent acts on the Tamalpais High School 
campus, students and staff feel safe from physical attacks and experience infrequent 
defiance/profanity. The adolescent code of not telling on one another is very strong; however, 
given this, we are still able to gather information when necessary.  Each year several students 
will provide information to either the assistant principals or staff assistants to help resolve safety 
issues.  Most students cooperate when other students’ safety may be placed at risk. An 
anonymous Tip Line records information and allows staff to follow up on these anonymous tips. 
 
All staff at Tamalpais High School model an enthusiasm for his or her subject matter and share 
the responsibility for the safety of students on campus.  Students are treated with dignity and 
respect by both our classified and certificated staff.  In return, students at Tamalpais High School 
also show great respect for our staff here. 
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School Facilities 
 
Tamalpais High School has undergone major renovations as part of a modernization process that 
began with the passing of Bond Measure A in 2000.  In addition, voters passed a second bond in 
June 2006 which will precipitate further construction and facility enhancements. Tamalpais High 
School recognizes that these physical improvements will ultimately assist the school community 
to better realize the vision and mission of the school.   
 
Since the last WASC visitation in the spring of 2000, the following facilities have been 
completed and are operational: administrative offices, a library/media center, a staff 
lounge/workroom, at least 40 classrooms, a music/band shell room, a photography lab and 
darkroom, a business and career center, an updated language lab, and two entire gymnasiums. 
Completed upgrades to existing facilities include the boys' and girls' locker rooms, a student 
services center, all the athletic fields, a weight room, and a wood shop.  Major landscaping has 
also improved the aesthetic quality of the school.  Tamalpais High School has modernized the 
majority of its classrooms and intends to complete the first modernization program by April of 
2007. The new state-of-the-art 160-seat performing arts center is completed; it provides space for 
our award winning Conservatory Theatre Ensemble (CTE), musical productions, assemblies, and 
special events. With the successful passing of the next bond issuance, our central classroom 
building, Keyser Hall, a new pool, field house, weight room and tennis courts will be 
constructed. Tamalpais High School plans to complete its “second” modernization by early 
2009.Other improvements include a new football field with synthetic turf and all-weather track, 
several computer labs, and several additional classrooms and offices. Tamalpais High School has 
also made an effort to redesign and reallocate the wings of the school for specific content areas.  
In addition to the computer/media stations in the library, a number of other departments are 
fortunate to have their own “mini” labs for student use. These departments include English and 
Social Science, Foreign Language, Applied Technology, and Mathematics. 
 
Ongoing construction and renovations reflect the ever-improving quality of Tamalpais High 
School’s programs and the commitment to its students and community.   
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Staff  
 
One-hundred percent of the teaching staff at Tamalpais High School has met the highly qualified 
teachers’ requirements of NCLB.  All staff are fully credentialed to teach within their designated 
subject areas, and four members of the teaching staff are National Board Certified. 
 

Data on Certificated Personnel at Tamalpais High School as of October 2006 
Number of Staff and Gender 

Personnel 
Full-time 

Equivalent Count Male Female 

 

Administrative 3 3 2 1 

Teachers 66 71 30 41 

Pupil Services 5 5 1 4 

Totals 72.5 79 33 46 

Highest Educational Level 

Personnel Doctorate 

Master's 
plus 

30+ hours Master's 
Bachelor's 
plus 30+ Bachelor's 

 Administrative 0 1 2 0 0 

Teachers 4 8 21 34 4 

Pupil Services 0 3 2 0 0 

Racial/Ethnic Designation 

Personnel 

American  
Indian or 

Alaska Native Asian Filipino Hispanic 
African 

American White 

Multiple  
or no 

responses 
Administrative 0 0 0 0 0 3 0 

Teachers 0 0 2 2 0 67 0 

Pupil Services 0 0 0 0 0 5 0 

Age and Years of Service 

Personnel Avg. Age 
Avg. District 

Years 
Avg. Total 

Years 
1 Year 

Experience 
2 Years 

Experience 
3-5 Years 

Experience 
6+ Years 

Experience 
Administrative 47.7 5.7 17.3 0 0 0 3 

Teachers 41.6 7.7 12.1 4 3 14 50 
Pupil Services 43.8 6.0 13.0 0 0 2 3 

 
 
 
 
 
 
 
 
 
Classified Staff 
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Data on Classified Personnel at Tamalpais High School as of October 2006 

Number of Staff and Gender 

Personnel Male Female 
 

Full-time Paraprofessionals 0 6 

Part-time Paraprofessionals 0 2 

Full-time Office/Clerical 0 12 

Part-time Office/Clerical 1 1 

Other full-time classified 13 1 

Other part-time classified 2 1 

Racial/Ethnic Designation 

Personnel 

American  
Indian or 
Alaska 
Native Asian Filipino Hispanic 

African 
American White  

Multiple  
or no 

responses 
Full-time Paraprofessionals     1 5  

Part-time Paraprofessionals      2  

Full-time Office/Clerical     2 10  

Part-time Office/Clerical    1  1  

Other full-time classified  3   4 5  

Other part-time classified     2 1  

 
Staff Development 
 
Staff Development at Tam takes numerous forms.  Teachers are afforded opportuntieis to attend 
subject area and instructionally-related conferences and seminars.  The district calendat provides 
six days a year for staff development activities which include district dept meetinga and site-
based activities.  Staff development is focused on increasing student achievement and meeting 
school improvement goals.  Teachers are provided with substitute days and/or extra hourly pay 
to collaborate with other teachers to accomplish curriculum review and program design.  
Currently the principal thas primary responsibility for staff development activieites and there is a 
need to increase staff participation in staff development planning. 
 
District Policies and School Financial Support 
 
TUHSD uses various committees to make policy recommendations to the school board.  The 
district provides flexibility for individual sites to modify practices to accommodate the unique 
needs of their students.   
 
TUHSD is a basic aid district, which provides substantial financial resources from local property 
taxes.  In addition, the community has supported a parcel tax and has passed two modernization 
bonds in the last 5 years.  The modernization bonds passed were for a total of $200 million.  The 
per student apportionment is roughly $12,000 annually.  In addition Tamalpais High School has 
a very active foundation (Tam High Foundation).  This group has raised nearly a million dollars 
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over the past 5 years.  These funds are used to provide educational equipment and materials, 
some program support and to enhance the modernization of school facilities. 
 
 
State and Federal Measures of Academic Performance 
 
API  
 
For the previous three years, Tamalpais High School has made small increases in its API 
scores, but in 2006 it dropped to 802 from the 2005 API of 807.  Tamalpais High School has 
had a slight decline in API scores during the last four years.  Its statewide rank has 
consistently been a ten, and the similar schools rank was five and has fluctuated between a 
four and a ten.  Because of insufficient student participation in the STAR assessments, 
Tamalpais High School has failed to receive either Growth or Base API scores on a two 
occasions.   
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Tamalpais High School 
Partner District Students’ APIs 

2002-2006 
 2002 2003 2004 2005 2006 

Tamalpais High School 
Academic Performance Index 

Base 
Year 

Base  
API School Year Growth API Growth Statewide Rank 

Similar Schools 
Rank 

1999 817 1999-2000 770 -47 10 8 
2000 785 2000-2001 * NA 10 4 
2001 * 2001-2002 * NA NA NA 
2002 806 2002-2003 802 -4 10 10 
2003 809 2003-2004 804 -5 10 10 
2004 808 2004-2005 807 -1 10 7 
2005 807 2005-2006 802 -5 10 5 

*  No API as the school did not meet participation rate 
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Bolinas-Stinson 812 * 777 817 822 

Mill Valley 880 896 878 896 899 

Sausalito-Marin 587 651 693 629 641 

Tamalpais High School * 802 804 807 802 

 
 

Tamalpais High School 
Partner School Student APIs 2002-2006
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California Content Standard Tests (STAR)  
 
In spring 2006, 97% of the Tamalpais High School 9th-11th grade students participated in the 
STAR assessments, which was the same as the previous year.   
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English-Language Arts 
 

Tamalpais High School 
English-Language Arts CST Results
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When reviewing results for Tamalpais High School grade 9 ELA, there has been a 7% increase 
over last year, and when compared to the five-year average, it was also 7% higher.  The average 
increase is more than the district rate.  In 2002, 69% scored “Proficient” and “Advanced” and in 
2006, it was 79%.  In comparison to the five-year averages, the state, county, and district 
averages showed growth of 5%, 3%, and 4%, respectively.   
 
For Tamalpais High School grade 10 ELA, there was a decrease from last year of 3%, to 62%, 
and when compared to the five-year average, it was also 4% lower.  In 2002, 68% scored 
“Proficient” and “Advanced” and in 2006, it was 62%.  In comparison to the five-year averages, 
the state showed growth of 2%, the county on average remained the same, and the district was 
1% less.   
  
For Tamalpais High School grade 11 ELA, there was a decrease from last year of 5%, and when 
compared to the five-year average, it was 6% lower.   In 2002, 67% scored “Proficient” and 
“Advanced” and in 2006, it was 58%.  In comparison to the five-year averages,  the state and 
county both showed growth of 3% and 2%, respectively, while the District had a 3% decrease.   
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Mathematics 
 

Tamalpais High School Mathematics CSTs
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Overall in mathematics, Tamalpais High School students scoring “Proficient” and “Advanced” is 
higher than the district averages for Algebra I and Summative Mathematics and lower than the 
district average in General Mathematics, Geometry, and Algebra II. 
 
For the Tamalpais High School General Mathematics CST, there has been a 9% increase over 
last year, when compared to the five-year average, it was 2% higher.  In 2002, 22% scored 
“Proficient” and “Advanced” and in 2006, it was 17%.  Based on the average of the last five 
years, the state has remained the same, the county ‘grade level or above’ rates was 3% less, and 
the district’s ‘grade level or above’ rate was 2% less.   
 
For the Tamalpais High School Algebra I CST, there has been an 10% increase over last year, 
and when compared to the five-year average, it was 4% higher.  In 2002, 23% scored 
“Proficient” and “Advanced” and in 2006, 34%.  On the average over the last five years, there 
has also been an increase in the state ‘grade level or above’ rate by 1%, the county has remained 
the same, while the district’s ‘grade level or above’ rate is 1% higher. 
 
For the Tamalpais High School Geometry CST, there has been a 9% increase over last year, and 
when compared to the five-year average, it was 5% higher.  In 2002, 47% scored “Proficient” 
and “Advanced” and in 2006, 51%.  On the average over the last five years, there has also been a 
decrease in the state of 1% and no change in the county ‘grade level or above’ rates, while the 
district’s ‘grade level or above’ rate has declined by 2%. 
 
For the Tamalpais High School Algebra II CST, there has been an 8% decrease over last year, 
and compared to the five-year average, it was 6% lower.  In 2002, 29% scored “Proficient” and 
“Advanced” and 21% in 2006.  On the average over the last five years, there has also been a 
decrease in the state and county ‘grade level or above’ rates, 1% and 4%, while the district’s 
‘grade level or above’ rate has declined by 7%. 
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For the Tamalpais High School Summative Mathematics CST, there has been a 7% increase 
over last year, and compared to the five-year average, it was 4% lower.  In 2002, 62% scored 
“Proficient” and “Advanced” and in 2006, it was 52%.  On the average over the last five years, 
there has also been an increase in the state of 2% and a decrease in the county ‘grade level or 
above’ rates of 4%, while the district’s ‘grade level or above’ rate has declined by 11%. 
 
Science 

 
Tamalpais High School 
Science CST Results
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Overall in science, Tamalpais High School students scoring “Proficient” and “Advanced” is 
higher than the district averages for Chemistry; and lower in Earth Science and Biology. 
 
For the Tamalpais High School Earth Science CST, there has been a 7% increase from last year, 
and compared to the five-year average, it was 1% higher.  In 2002, 61% scored “Proficient” and 
“Advanced” and in 2006, it was 53%.  On the average over the last five years, there has been a 
very small growth at the state ‘grade level or above’ rate of 1% and no change in the county 
‘grade level or above’ rate, while the district’s ‘grade level or above’ rate has declined by 2%. 
 
For the Tamalpais High School Biology CST, there has been a 10% increase over last year, and 
compared to the five-year average, it was 1% higher.  In 2002, 71% scored “Proficient” and 
“Advanced” and in 2006, it was 66%.  On the average over the last five years, the state, county, 
and district ‘grade level or above’ rates are 1% higher. 
 
For the Tamalpais High School Chemistry CST, there has been an 11% increase over last year, 
and compared to the five-year average, it was 3% lower.  In 2002, 60% scored “Proficient” and 
“Advanced” and in 2006, it was 56%.  On the average over the last five years, there has also 
been a decrease in the state and county ‘grade level or above’ rates, 1% and 5%, while the 
district’s ‘grade level or above’ rate has declined by 10%. 
 
For the Tamalpais High School Physics CST, all six students scored “Proficient” or “Advanced.”  
When compared to the five-year average, there has been an increase in the state ‘grade level or 
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above’ rates of 3% and a decrease in the county rates of 1%, while the district’s ‘grade level or 
above’ rate was higher by 13%. 
 
Social Studies 

 
Tamalpais High School 

Social Science CST Results
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Overall in social studies, Tamalpais High School students scoring “Proficient” and Advanced” is 
higher than the district averages for World History and lower in US History. 
 
For the Tamalpais High School World History CST, there has been a 1% increase over last 
year, and compared to the five-year average, it was the same rate.  In 2002, 79% scored 
“Proficient” and “Advanced” and in 2006, it was 65%.  On the average over the last five years, 
there has been a growth at the state and county ‘grade level or above’ rates by 2%, while the 
district’s ‘grade level or above’ rate was higher by 1%. 
 
For the Tamalpais High School US History CST, there has been a 4% increase over last year, 
and compared to the five-year average, it was 3% lower.  In 2002, 70% scored “Proficient” and 
“Advanced” and in 2006, it was 56%.  There has been a four-year trend of lower scores.  On the 
average over the last five years, there has also been an increase in the state ‘grade level or above’ 
rate of 1% and the county was the same, and the district’s ‘grade level or above’ rate was lower 
by 2%. 
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Percent of Students Scoring Proficient or Advanced 
on California State Standards Tests 

 2002 2003 2004 2005 2006 
 # 

tested 
% 

Pro/Adv 
# 

tested 
% 

Pro/Adv 
# 

tested 
% 

Pro/Adv 
# 

tested 
% 

Pro/Adv 
# 

tested 
% 

Pro/Adv 
English Language Arts         
Grade 9 266 69% 287 74% 342 68% 265 72% 307 79% 

Grade 10 206 68% 277 66% 268 68% 328 65% 246 62% 

Grade 11 178 67% 202 67% 242 63% 225 63% 266 58% 

           

Mathematics          

Algebra I 165 23% 172 35% 196 32% 147 24% 185 34% 

Geometry 216 47% 257 44% 250 44% 261 42% 228 51% 

Algebra II 160 29% 181 41% 228 17% 203 29% 204 21% 

Summative 

Mathematics 

63 62% 71 69% 89 51% 86 45% 123 52% 

          

           

Science           

Earth 

Science 

254 61% 257 52% 323 47% 231 46% 300 53% 

Biology 191 71% 265 67% 312 63% 355 56% 309 66% 

Chemistry 86 60% 73 66% 101 66% 97 45% 77 56% 

           

Social Science          

World History 205 79% 274 59% 262 56% 319 64% 249 65% 

U.S. History 176 70% 190 63% 238 55% 210 52% 273 56% 
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California High School Exit Exam (CAHSEE) 
 
In 2005-06, 94% of the grade 10 students at Tamalpais High School passed the English-
Language Arts section of the CAHSEE, up from 92% last year.  The sophomore mean scale 
score was 411, up from 407 the prior year.  Eighty-nine percent of all females passed this section 
compared to 86% for the males.  Fifty-four percent of all special education students taking the 
exam passed the English-Language Arts section.  There were four ethnic groups that had 
significant numbers of participants: Asian, Hispanic, African American, and White.  For English-
Language Arts, the pass rates were 66%, 68%, 63%, and 97%, respectively. 
 
 

Tamalpais High School 
California High School Exit Examination (all grades) 

English Language Arts, 2002-2006 
 

Year 
Number 
tested 

Number 
Passed 

Percent 
Passed 

Number Not 
Passed 

Percent Not 
Passed 

2002 237 228 96% 9 4% 

2003 273 257 94% 16 6% 

2004 270 256 95% 14 5% 

2005 366 315 86% 51 14% 

2006 315 275 87% 40 13% 

 
 

Tamalpais High School 
California High School Exit Examination (all grades) 

English Language Arts, by Gender, 2002-2006 
 

Year 
 

Gender 
Number 
tested 

Number 
Passed 

Percent 
Passed 

Number Not 
Passed 

Percent Not 
Passed 

2002 
Female 114 110 96% 4 4% 

Male 123 118 96% 5 4% 

2003 
Female 125 121 97% 4 3% 

Male 146 134 92% 12 8% 

2004 
Female 125 120 96% 5 4% 

Male 145 136 94% 9 6% 

2005 
Female 174 151 87% 23 13% 

Male 192 164 85% 28 15% 

2006 
Female 167 148 89% 19 11% 

Male 148 127 86% 21 14% 

 
 
 
 
 

Tamalpais High School 
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California High School Exit Examination (all grades) 
English Language Arts, By Ethnicity, 2002-2006 

 
Ethnicity 

 
Year 

Number  
Tested 

Number 
Passed 

Percent 
Passed 

Number Not 
Passed 

Percent Not 
Passed 

African 

American 

2002 13 10 77% 3 23% 

2003 13 10 77% 3 23% 

2004 12 12 100% 0 0% 

2005 34 24 71% 10 29% 

2006 24 15 63% 9 37% 

Asian 

2002 17 15 88% 2 12% 

2003 18 13 72% 5 28% 

2004 26 21 81% 5 19% 

2005 39 24 62% 15 38% 

2006 32 21 66% 11 34% 

Hispanic 

2002 15 14 93% 1 7% 

2003 22 17 77% 5 23% 

2004 21 17 81% 4 19% 

2005 40 19 48% 21 53% 

2006 37 25 68% 12 32% 

White 

2002 161 159 99% 2 1% 

2003 196 193 98% 3 2% 

2004 191 187 98% 4 2% 

2005 237 233 98% 4 2% 

2006 209 202 97% 7 3% 

Unknown/ 

Declined to 

State 

2002 28 27 96% 1 4% 

2003 23 23 100% 0 0% 

2004 13 13 100% 0 0% 

2005 15 14 93% 1 7% 

2006 NA NA NA NA NA 

 



 24 

On the Mathematics section, 93% of Tamalpais High School grade 10 students passed, up from 
92% the prior year.  The mean scale score for sophomores was 406, up from 401 last year.  
Eighty-nine percent of the females and 83% of the males passed the exam.  Forty-four percent of 
all special education students taking the exam passed the mathematics section.  There were four 
ethnic groups that have significant numbers of participants: Asian, Hispanic, African American, 
and White.  For mathematics, the pass rates were 83%, 70%, 50%, and 94%, respectively.  
 
 

Tamalpais High School 
California High School Exit Examination (all grades) 

Mathematics, 2002-2006 
 

Year 
Number 
tested 

Number 
Passed 

Percent 
Passed 

Number Not 
Passed 

Percent Not 
Passed 

2002 233 202 87% 31 13% 

2003 291 246 85% 45 15% 

2004 271 253 93% 18 7% 

2005 368 327 89% 41 11% 

2006 305 263 86% 42 14% 

 
 
 

Tamalpais High School 
California High School Exit Examination (all grades) 

Mathematics, by Gender, 2002-2006 
 

Year 
 

Gender 
Number 
tested 

Number 
Passed 

Percent 
Passed 

Number Not 
Passed 

Percent Not 
Passed 

2002 
Female 115 94 82% 21 18% 

Male 118 108 92% 110 8% 

2003 
Female 159 126 79% 33 21% 

Male 174 143 82% 31 18% 

2004 
Female 126 121 96% 5 4% 

Male 145 132 91% 13 9% 

2005 
Female 173 157 91% 16 9% 

Male 195 170 87% 25 13% 

2006 
Female 158 141 89% 17 11% 

Male 147 122 83% 25 17% 
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Tamalpais High School 

California High School Exit Examination (all grades) 
Mathematics, By Ethnicity, 2002-2005 

 
Ethnicity 

 
Year 

Number  
Tested 

Number 
Passed 

Percent 
Passed 

Number Not 
Passed 

Percent Not 
Passed 

African 

American 

2002 12 5 42% 7 58% 

2003 18 7 39% 11 61% 

2004 14 11 79% 3 21% 

2005 34 25 74% 9 26% 

2006 24 12 50% 12 50% 

Asian 

2002 16 14 88% 2 13% 

2003 18 14 78% 4 22% 

2004 26 22 85% 4 15% 

2005 37 29 78% 8 22% 

2006 24 20 84% 4 16% 

Hispanic 

2002 14 10 71% 4 29% 

2003 27 18 67% 9 33% 

2004 21 17 81% 4 19% 

2005 39 25 64% 14 36% 

2006 33 23 70% 10 30% 

White 

2002 160 146 91% 14 9% 

2003 203 184 91% 19 9% 

2004 191 185 97% 6 3% 

2005 242 233 96% 9 4% 

2006 210 198 94% 12 6% 

Unknown/ 

Declined to 

State 

2002 28 26 93% 2 7% 

2003 24 22 92% 2 8% 

2004 12 12 100% 0 0% 

2005 15 14 93% 1 7% 

2006 NA NA NA NA NA 
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California English Language Development Test (CELDT) Results 
 
Most Tamalpais High School students who are ELLs score in the beginning to intermediate 
levels on the CELDT test.  The ELL population is very small (less than 30 students) and 
fluctuates greatly from year to year.  Tamalpais High School serves as the magnet school for 
ELL students for the district.   
 
Tamalpais High School exceeded the NCLB targets for the percent of students making annual 
progress in learning English, attaining English fluency on CELDT and scoring proficient or 
above in CAHSEE English-Language Arts and Mathematics. 
 

CELDT Scores by Grade and Level of English Language Proficiency 
Number of Students Tested by Year 

   
Grade 10 

 
Grade 11 

 
Grade 12 

 
Total 

Advanced 

2001-02 0 0 0 0 
2002-03 0 2 1 3 
2003-04 0 1 1 2 
2004-05 0 1 0 1 
2005-06 0 1 0 1 
2006-07 0 0 0 0 

Early 
Advanced 

2001-02 1 0 0 1 
2002-03 0 0 0 0 
2003-04 0 1 1 2 
2004-05 0 2 1 3 
2005-06 0 5 3 8 
2006-07 0 0 0 0 

Intermediate 

2001-02 0 0 1 1 
2002-03 0 1 1 2 
2003-04 0 2 3 5 
2004-05 0 4 5 10 
2005-06 2 3 6 11 
2006-07 0 0 0 0 

Early 
Intermediate 

2001-02 1 1 0 2 
2002-03 1 0 1 2 
2003-04 2 2 2 6 
2004-05 0 3 7 10 
2005-06 1 0 1 2 
2006-07 7 3 4 14 

 
Beginning 

2001-02 0 0 1 1 
2002-03 1 3 2 6 
2003-04 2 4 5 11 
2004-05 1 1 1 3 
2005-06 4 2 0 6 
2006-07 3 3 0 6 

Total 
Number 
Tested 

2001-02 2 1 2 5 
2002-03 2 6 5 13 
2003-04 4 10 12 26 
2004-05 2 11 14 27 
2005-06 7 11 10 28 
2006-07 10 6 4 20 

SAT Reasoning Test (SAT I) 
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For the Class of 2006, 71% of the Tamalpais High School seniors took the SAT Reasoning test, 
down 16% from 87% in 2004-05 which was the highest rate in the past five years.   
 

 
Tamalpais High School seniors posted a gain of four points with a score of 580 on the 
Mathematics subtests.  There has been a five-year improvement trend in Mathematics.   

 
The mean critical reading score dropped five points to 573.  The mean score for Writing was 
569.  The mean score in Critical Reading for females at Tamalpais High School was 578 
compared to a mean score for males of 568.  Females scored 563 on Mathematics compared to 
males who had a mean score of 596.  The mean score on Writing for females was 576 and for 
males was 562. 
 

Tamalpais High School 
SAT Reasoning Critical Reading Scores 

2002-2006 
 2001-02 2002-03 2003-04 2004-05 2005-06 

Nation 504 507 508 508 503 

California 496 499 501 504 501 

District 552 569 567 581 574 

Tamalpais 

High School 

541 557 578 578 573 

 
 

Tamalpais High School 

Tamalpais High School 
SAT Reasoning Participation Rates  

2002-2006 
 2001-02 2002-03 2003-04 2004-05 2005-06 

Nation 46% 48% 48% 49% 48% 

California 52% 46% 49% 50% 49% 

District 75% 70% 66% 75% 72% 

Tamalpais High 

School 
68% 84% 63% 87% 71% 

Tamalpais High School  
SAT Reasoning Mathematics Scores 

2002-2006 

  2001-02 2002-03 2003-04 2004-05 2005-06 
Nation 516 519 518 520 518 

California 517 519 519 522 518 

District 568 575 568 582 581 

Tamalpais 547 557 573 576 580 
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SAT I Scores by Gender 
 2002-2006 

 2001-02 2002-03 2003-04 2004-05 2005-06 
 Male Female Male Female Male Female Male Female Male Female 

SAT I- Mean Verbal Scores 2002-2006       
      

Nation 507 502 512 503 512 504 513 505 505 502 

California 495 485 506 493 507 496 510 499 505 497 

District 554 552 579 559 567 567 575 586 572 576 

Tamalpais 

High 

School 

540 542 569 546 572 583 569 587 568 578 

SAT I- Mean Math Scores 2002-2006       
      

Nation 534 500 537 503 537 501 538 504 536 502 

California 538 500 540 501 541 501 543 504 541 500 

District 584 552 596 553 586 554 589 575 599 565 

Tamalpais 
High 

School 

 
555 

 
540 

 
572 

 
544 

 
593 

 
554 

 
575 

 
577 

 
596 

 
563 

 
 
Seventy-eight percent of Tamalpais High School seniors earned a Critical Reading score of good 
and/or excellent, and seventy-nine percent earned a Mathematics score of good/or excellent.  
Eighty-one percent earned a good/excellent score on the new SAT Writing assessment. The 
percentage of test-takers earning low scores (below 400) was 4% on Critical Reading and 2% on 
Mathematics.    
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SAT Subject Tests (SAT II)  
 
In 2005-06, 125 Tamalpais High School students took SAT Subject Tests, while in 2003-04 and 
2004-05, it was 115 and 148, respectively.  This 67% of all Tamalpais High School’s SAT I test 
takers also took SAT II test(s), a rate 6% lower  than the prior year.   
 
The school’s scores exceeded the statewide means in American History, Biology E, Biology M, 
Literature, Mathematics IC, Mathematics IIC, and Writing. The Tamalpais High School mean 
scores exceeded the district means in Biology E, Biology M, Mathematics IC, Mathematics IIC, 
Spanish, and Writing. 
 
Compared to its own 2004-05 mean scores, Tamalpais High School improved its scores in 
American History (+2), Literature (+7), and Writing (+33).  Scores decreased from the prior year 
in Biology E (-31), Biology M (-10), Chemistry (-46), Mathematics IC (-7), Mathematics IIC 
(-79), and Spanish (-119). 
 
 

Tamalpais High School 
Summary of SAT Subject Tests 

Graduating Seniors 
 2002-2006 

 2001-02 2002-03 2003-04 2004-05 2005-06 
American History 567 561 646 580 582 

Biology – E 594 553 633 640 609 

Biology – M 604  630 641 631 

Chemistry 593 584 611 614 568 

French 518 609  556  

Literature 563 560 596 582 589 

Mathematics IC 580 572 606 594 587 

Mathematics IIC 618 651 665 719 640 

Spanish 566 544 625 690 571 

Writing 606 588 643 632 665 
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Advanced Placement (AP)  
 
In 2006, the number of tests taken and the number of students taking tests were similar to the 
prior year. Two hundred and forty-eight students took 445 exams. The mean number of exams 
per test taker was 1.8, the highest in the district.  Last year 246 students took 458 tests. Overall 
73% of the test takers scored a 3 or higher, a slightly lower percentage that the previous year of 
75%. 
 
The number of tests taken increased substantially in Drawing, Biology, Spanish, US History and 
French.  There was a decrease in the number of students taking Chemistry, 2D Design, and 
English Language. The rates of qualifying scores for which Tamalpais High School exceeded the 
state qualifying rates were all subjects with the exception of Drawing, Biology, French and 
Spanish. 
 
The percentage of students scoring 3 or higher was greater than the district percentage in English 
Language, Spanish and Statistics. Of the exams scoring three of higher, 18% were scored a 5, 
27% were scored a 4, and 29% were scored a 3 - all lower percentages than the prior year. 
 

Tamalpais High School 
Comparison of AP Test Participation and Scores 

2000-2005 
Year 2000 2001 2002 2003 2004 2005  2006 

Total # of students 129 118 112 133 197 246 248 

Total # of tests 216 190 164 208 361 453 445 

Score         

5 
# 50 38 26 47 83 84 82 

% 23% 20% 15% 23% 23% 19% 18% 

4 
# 77 48 60 58 93 122 118 

% of total 36% 25% 34% 28% 26% 27% 27% 

3 
# 49 60 66 59 111 134 127 

% 23% 32% 38% 28% 31% 30% 29% 

2 
# 28 34 20 36 53 90 89 

% 13% 18% 11% 17% 15% 20% 20% 

1 
# 12 10 2 8 21 23 29 

% 6% 5% 1% 4% 6% 5% 6% 
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UC/CSU Entrance Requirements 
 
Fifty-nine percent of the Class of 2006 for Tamalpais High School completed UC/CSU 
requirements, which is the lowest in the past five years, and slightly below the district’s rate.  
Over the last five years, the rate has ranged for Tamalpais High School seniors from this 2006 
low to a high of 72.3% in 2004. 

 

 
UC Analytical Writing 
 
Ninety-two of the Tamalpais High School students enrolling in the University of California met 
the Analytical Writing requirement, the highest percentage in the district.  Thirty-eight percent 
met the requirement by taking the UC exam.  Of the students taking the UC exam, eighty-two 
percent met the standard, the highest percentage in the district.  Forty-three perecnt met the 
requirement through an Advanced Placement exam in English, the highest percentage in the 
district.  Nineteen percent met the requirement by passing the SAT II Writing exam. 
 
CSU English and Mathematics Requirements  
 
In 2005, 32 Tamalpais High School students enrolled in a CSU.  Ninety-one percent of the 
Tamalpais High School students who enrolled in CSU were determined proficient in English, the 
highest percentage in the district.  The number of students who enrolled in a CSU was the 
highest in five years, with 32 students enrolling.  Tamalpais High School has consistently had 
fewer students enrolling in a CSU than the other district schools. 
 
Seventy-five percent of the Tamalpais High School students who enrolled in a CSU were 
proficient in mathematics.  This is consistent with the percentages for the previous two years of 
75% and 73%.  Tamalpais High School students enrolling in CSU’s have shown an upward trend 
in their proficiency in mathematics over the past five years. 
 
 

Tamalpais High School 
CSU English Placement Test, 2001-2005 

 2001 2002 2003 2004 2005 
 #  # 

Prof 
% 
Prof 

#  # 
Prof 

% 
Prof 

#  # 
Prof 

% 
Prof 

#  # 
Prof 

% 
Prof 

#  # 
Prof 

% 
Prof 

Tamalpais 
High 
School 

25 16 64% 28 17 61% 26 18 69% 20 18 90% 32 29 91% 

District 85 57 67% 95 60 63% 83 55 66% 92 72 78% 103 79 77% 
California   53%   51%   52%   53%   55% 
 

Percent of Seniors Completing UC/CSU Requirements  
2002-2006 

 2002 2003 2004 2005 2006 
Tamalpais High School 61% 64% 72% 67% 59% 

District 59% 56% 64% 64% 64% 
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Tamalpais High School 

CSU Entry Level Mathematics, 2001-2005 
 2001 2002 2003 2004 2005 
 #  # 

Prof 
% 
Prof 

#  # 
Prof 

% 
Prof 

#  # 
Prof 

% 
Prof 

#  # 
Prof 

% 
Prof 

#  # 
Prof 

% 
Prof 

Tamalpais 
High 
School 

25 13 52% 28 17 61% 26 19 73% 20 15 75% 32 24 75% 

District 85 40 47% 95 58 61% 83 65 78% 92 67 73% 103 73 71% 
California   52%   62%   63%   63%   64% 
 
District Measures 
 
Physical Fitness 
 
Eighty-five percent of the Tamalpais High School ninth graders met five or six of the standards 
compared to 76.8% last year.  Students were most successful on the Trunk Extension Task 
Strength (97.4%) and Abdominal Strength Task, met by 96.4%.  Aerobic Capacity improved by 
10% from the previous year, going from 64.4% to 74.4%.  Tamalpais High School students 
exceeded the statewide results for all standards.  Tamalpais High School exceeded the district 
results for Upper Body Strength and Flexibility. 
 

Tamalpais Union High School District and Schools 
California Physical Fitness Report 2006 

Grade 9 
 

  District Tamalpais High 
School 

Number of Fitness 
Standards Achieved Number Percent Number Percent 

6 of 6 Fitness Standards  649 68.6% 200 64.7% 

5 of 6 Fitness Standards  192 20.3% 69 22.3% 

4 of 6 Fitness Standards  69 7.3% 26 8.4% 

3 of 6 Fitness Standards  20 2.1% 6 1.9% 

2 of 6 Fitness Standards  7 0.7% 2 0.6% 

1 of 6 Fitness Standards  7 0.7% 5 1.6% 

0 of 6 Fitness Standards  2 0.2% 1 0.3% 

Total Tested  946 100% 309 100% 
 
District Outcomes/Basic Skills Proficiencies 
 
In September 2003, the Board of Trustees approved a change in the graduation requirements, 
effective with the entering ninth grade class (graduating Class of 2006).  For these students, the 
reading and mathematics proficiency requirements were to be met through a combination of the 
STAR test and the Core Literacy Portfolio. Thus, the proficiencies reported here are based upon 
the STAR tests, the Direct Writing assessment and the District’s Computer Literacy Proficiency 
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assessment.  Results of the Core Literacy Portfolio, also required for District Outcomes #1 and 
#2, are reported separately in this chapter.  
 
To assess students’ writing abilities, the district uses its own direct writing sample based upon 
the Bay Area Writing Project model with holistic scoring on a 1 to 6 scale. The standard is a 
score of ‘4’ or better. This assessment was changed beginning in 1998 with the ninth grade class, 
to require more demonstration of thinking rather than strict writing literacy.  Students may also 
meet it with a score of ‘4’ or better on the GSE Writing or Senior Writing assessment.  However, 
the GSE exams were phased out in 2003-04 so that option is no longer available.   
 
Most recently, the state has instituted the California High School Exit Exam (CAHSEE) for 
public school students to receive a high school diploma, beginning with the Class of 2006.  This 
assessment has both an English-Language Arts and Mathematics component.  The District has 
accepted the mathematics portion of CAHSEE as an additional means to indicate meeting 
mathematics basic skill competency, consequently the MET8 mathematics test is no longer used.   
 
Because of the changes in the assessments, some of the year-to-year data fluctuations on 
individual tests should be expected.  However, the use of multiple measures helps to portray an 
accurate picture of student performance trends for individual schools and subgroups. 
 
Students have two options for meeting the computer literacy requirement:     
1) Enroll in and complete a semester-long computer literacy course during which they 
demonstrate each of the required proficiencies or 2) pass the district’s computer literacy 
performance test.  While district staff are working with the K-8 feeder schools to increase the 
number of students who can meet this requirement before they begin ninth grade, the ability of 
various feeder schools to provide a complete instructional program varies considerably, thus, it 
should not be an expectation that students will pass this test during eighth grade. 
 
Students must demonstrate these proficiencies before they can earn a diploma from the 
Tamalpais Union High School District. Starting with the class of 2006, another section, the 
spreadsheet, was added to the computer proficiency outcome. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Reading Outcome 
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Tamalpais High School’s pass rates for the Reading Outcome improved, when compared to last 
year, at grade 9 and declined at grades 10, 11, and 12.  Relative to the last five years, the Reading 
Outcome rate at grade 10 and 12 was the lowest in four years. The pass rate for grade 9 has been 
fairly constant for the past three years, and the rate for grade 11 was lower than in the previous 
two years. 
 

Tamalpais High School 
Reading Outcome 

 2002-2006 
Grade 2002 2003 2004 2005 2006 

  9 58% 68% 71% 69% 75% 

10 67% 77% 84% 76% 72% 

11 79% 88% 95% 91% 82% 

12 97% 99% 99% 98% 96% 

 
Writing Outcome 
 
Tamalpais High School’s percentage passing the Writing Outcome stayed the same at grade 9, 
when compared to last year, and declined at grades 10, 11 and 12.  Relative to the last five years, 
the Writing Outcome rates generally improved, with fluctuations of several percentage points 
from year to year. 
 

Tamalpais High School 
Writing Outcome 

 2002-2006 
Grade 2002 2003 2004 2005 2006 

  9 74% 78% 74% 78% 84% 

10 86% 83% 88% 91% 85% 

11 82% 90% 95% 95% 93% 

12 97% 99% 99% 99% 96% 

 
Mathematics Outcome 
 
Tamalpais High School’s pass rates for the Mathematics Outcome improved, when compared 
to last year, at grade 9 and 11; and were lower in grades 10 and 12.  The grade 9 pass rate 
increased by 8% to 51% after the steep drop the previous year from 64% in 2004 to 43% in 2005. 
Again, that drop is most likely attributed to the fact that there were no CAT-6 mathematics tests 
in the STAR testing for freshmen after 2004, and students could only pass through the CST 
course specific tests.   
 
 
 

Tamalpais High School 
Mathematics Outcome 

2002-2006 
Grade 2002 2003 2004 2005 2006 
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  9 61% 64% 64% 43% 51% 

10 75% 88% 93% 91% 89% 

11 81% 92% 94% 96% 99% 

12 98% 99% 99% 98% 96% 

 
Computer Literacy Outcome 
 
Tamalpais High School’s pass rates for the Computer Literacy Outcome improved, when 
compared to last year, at grades 10 and 11, but declined at grades 9 and 12.  Tamalpais High 
School students have had a history of delaying attempting the Computer Literacy Outcome, 
which is evident by the lowest pass rates in the earlier grade levels.    Also, the additional 
spreadsheet component changed the difficulty of the test, and comparison between 2006 and 
previous years should be made with the test revision in mind. 
 
 

Tamalpais High School 
Computer Literacy Outcome 

 2002-2006 
Grade 2002 2003 2004 2005 2006 

  9 16% 21% 23% 28% 25% 

10 31% 34% 35% 42% 43% 

11 57% 64% 72% 65% 72% 

12 94% 99% 97% 97% 95% 

 
 
Core Literacy Portfolio and Direct Write – Reading and Writing 
 
Since fall 1998, beginning with the ninth grade class, students have been required to demonstrate 
proficiency on Student Learning Outcome #1 Communication and #2 Reading.  The Core 
Literacy Portfolio and the Direct Writing Assessment are two among several measures used 
by the district to measure student performance in reading and writing. 
 
The Core Literacy Portfolio is a holistic assessment of reading, writing, and speaking.  All 
tenth grade students are expected to submit this Literacy Portfolio which is evaluated by district 
teachers.  Scoring is done on a 6-point rubric, with a score of ‘4’or better required to meet the 
literacy standard.   
 
 
 
Direct Writing Assessment, first taken in Grade 9, is an on-demand writing task.  Students are 
given a prompt and limited time to compose a first draft quality piece.  It is scored on a 6-point 
rubric, with proficiency established as a score of ‘4’ or better.  Results reported in this summary 
are for ninth graders only.   
 
Core Literacy Portfolio 
 



 36 

In 2005-06, Tamalpais High School had an 84 % participation rate, up significantly from 72% 
participation the prior year, but still the lowest in the District.  Among the tenth graders, 85% 
met the Core Literacy Portfolio standard, down 10% from 2004-05 and reversing the upward 
trend seen in the two previous years. The mean score was 4.31, the highest in the district for the 
third year in a row. Unlike the previous year, in 2005-06 there was a considerable gender 
difference, with 93% of the females and 75% of the males meeting the standard.  The mean score 
for females was 4.51 and for males was 4.05.  There was also 10% difference in participation 
rates between males and females, with 79% of the males and 89% of the females submitting a 
portfolio. Only one student scored below 3. Analysis by ethnicity shows that 90% of white 
students, 44% of African American students, and 60% of Hispanic students met or exceeded the 
standard. 
 
 

Tamalpais High School 
Core Literacy Portfolio Results 

2006 
 

Score 
 

2002 
 

2003 
 

2004 
 

2005 
 

2006 
Met or Exceeded 
Standard 

89% 85% 92% 95% 85% 

   Met Standard (=4) 39% 
 

43% 34% 36% 38% 

   Exceeded    
   Standard (>4) 

50% 42% 58% 59% 47% 

      
Did not Meet 
Standard (<4) 

11% 15% 8% 5% 15% 

    Nearly Met    
   Standard (2.5-3.5) 

10% 14% 8% 5% 14% 

   Limited (<2.5) <1% <1% <1% 0% 1% 
      
Mean 4.37 4.27 4.56 4.58 4.31 
      
Number enrolled 255 300 269 341 263 
Number tested 217 253 226 257 221 
Percent Tested 85% 84% 84% 75% 84% 
 
 
 
 
 
 
 

Tamalpais High School 
Core Literacy Portfolio, by Ethnicity 

2006 
Score White African 

American 
Hispanic Pacific 

Islander 
Asian Filipino Multiple 

Ethnicity 
Other/No 
response 

 # % # % # % # % # % # % # % # % 
Exceed 
(>4) 

86 50 0 0 3 30 0 0 11 69 1 100 0 0 3 43 

Met (=4) 69 40 4 44 3 30 1 50 4 25 0 0 1 50 2 29 
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Not Met 
 

18 10 5 56 4 40 1 50 1 6 0 0 1 50 2 29 

Total 
Tested 

173  9  10  2  16  1  2  7  

Not 
Tested 

25  6  7  0  4  0  0  3  

 
 

Tamalpais High School 
Core Literacy Portfolio, by Gender 

2006 
Score Female Male 

 # students % # students % 
6 9 7% 2 2% 

5.5 12 10% 6 6% 
5 27 48% 12 12% 

4.5 19 16% 17 17% 
4 46 38% 38 38% 

3.5 0 0% 0 0% 
3 7 6% 20 20% 

2.5 2 2% 2 2% 
2 0 0% 3 3% 

1.5 0 0% 0 0% 
1 0 0% 0 0% 
     

Mean 4.51  4.05  
     

Total enrolled: 137  127  
Total participating: 122  100  
% participating: 89%  79%  
 
 
 
 
 
 
 
 
 
 
Direct Writing Assessment  
 
Tamalpais High School’s ninth grade performance on the Direct Writing assessment was 85% of 
the students meeting the standard on their first attempt, which was the same as 2004-05.  The 
participation rate was 91%, down 1% from the prior year. The mean score was 4.14, down from 
4.26 the previous year.  The gender discrepancy was decreased from last year to this year.  
Eighty percent of the males met the standard compared with 89% of the females.  The mean 
score for females was 4.20 and 4.07 for males. 
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Tamalpais High School 
Direct Writing Assessment Results 

 
Score 

 
2002 

 
2003 

 
2004 

 
2005 

 
2006 

Met or Exceeded 
Standard 

81% 86% 79% 85% 85% 

   Met Standard (=4) 42% 43% 42% 38% 45% 
   Exceeded  
   Standard (>4) 

38% 43% 38% 47% 40% 

      
Did not Meet 
Standard (<4) 

19% 14% 21% 15% 15% 

   Nearly Met  
   Standard (2.5-3.5) 

19% 14% 18% 14% 15% 

   Limited (<2.5) <1% <1% 2% 2% <1% 
      
Mean 4.07 4.18 4.09 4.26 4.14 
      
Number enrolled 307 285 336 272 325 
Number tested 264 268 320 250 297 
Percent Tested 86% 94% 95% 92% 91% 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Tamalpais High School 
Direct Writing Assessment, by Gender 

2006 
Score Female Male 

 # students % # students % 
6 0 0% 1 1% 

5.5 4 2% 4 2% 
5 23 14% 20 11% 

4.5 31 18% 32 17% 
4 97 57% 103 56% 

3.5 0 0% 0 0% 
3 12 7% 21 11% 

2.5 3 2% 2 1% 



 39 

2 0 0% 1 1% 
1.5 0 0% 0 0% 
1 1 1% 1 1% 
     

Mean 4.15  4.08  
     

Total enrolled: 177    
Total participating: 171    
% participating: 97%    
 
 
 
Completion Rates 

 
Graduation Rates  
 
Tamalpais High School's graduation rate was 92.6% which was up compared to the previous 
year of 89.0%.  Three students successfully passed the CAHSEE.  The school’s five-year 
average graduation rate is 92.1%. 
 

Tamalpais High School 
Graduation Rates, by Academic Year 

 2002 2003 2004 2005 2006 
District 93.1% 95.1% 95.5% 95.0% 93.7% 

Tamalpais 
High School 

93.3% 92.7% 92.8% 89.0% 92.6% 

 
 

Dropout Rates 
 
Tamalpais High School reported four dropouts in 2005-06, which is more than the four previous 
years. There were three females and one male student. There was one African-American student, 
one Asian student, one Pacific Islander, and one white student. The one-year drop-out rate was 
0.3%.  It has been either 0.2% or 0.15% the four previous years.  
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Letter Grade Distributions/Grade Point Averages  
 
Grade Level 
The mean school-wide GPA at Tamalpais High School for 2005-06 increased slightly from the 
previous year from 3.02 to 3.03.  At ninth grade, the mean GPA was 2.96, the same as last year 
and the lowest over the last five years.  The tenth grade GPA rose 0.04 points to 3.01.  At 
eleventh grade, the GPA increased from 2.99 to 3.11.  The seniors declined from 3.18 in 2005-06 
to 3.06.  
 
Gender 
Females earned higher GPAs at every grade level than males, with a 3.16 overall GPA compared 
with the males’ 2.90.  The gap in performance was 0.27 in 2003-04, 0.36 in 2004-05, and 0.26 in 
2005-06. 
 
Ethnicity 
Analysis by mean GPAs for 2005-06 by ethnic groups shows mixed results. The Filipino 
subgroup had the highest GPA, 3.36, and the African-American subgroup the lowest, 1.94.   
 
Grade Distributions 
 
In 2005-06, 72% of the grades earned at Tamalpais High School were ‘A’ and ‘B’ grades, up 
slightly from 70% the previous year.  The percentage of ‘D’ and ‘F’ grades was 11% which was 
slightly lower than 12% of the previous year.   
 
The percentage of ‘D’ and ‘F’ grades for males was 11.7%, down from 13.5% the previous year.  
The ‘D’ and ‘F’ rate for females was 7.7%, down from 8.3% in 2004-05. 
 
In 2005-06, following a similar pattern as the district, the Tamalpais High School Asian, 
Filipino, and White subgroups, had the highest percent of ‘A’ and ‘B’ grades and lowest percent 
of ‘D’ and ‘F’ grades.  The African-American, Hispanic, and Pacific Islander subgroups had the 
lowest percent of ‘A’ and ‘B’ grades and the highest percent of ‘D’ and ‘F’ grades. 
 
In 2005-06, 37% of Tamalpais High School students earned at least one ‘D’ and ‘F’ grade, down 
substantially from 40% the previous year.  The percentage of males who earned at least one ‘D’ 
or ‘F’ grade was 43%, down from 46% the previous year.  The percentage of females earning at 
least one ‘D’ or ‘F’ was 31%, down from 34% the previous year.  The gender gap remained at 
12%.  The ninth graders had the lowest percentage of students receiving at least one ‘D’ or ‘F’ at 
34%.   
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Percent of Students Receiving At Least One D or F  

2002-2006 
Grade 2002 2003 2004 2005 2006 

9 32% 35% 32% 34% 34% 

10 41% 38% 44% 42% 37% 

11 42% 38% 32% 49% 37% 

12 34% 37% 33% 38% 40% 

 
 

D/F Report, student level for Academic Years 2004-05 and 2005-06 
This report identifies the number and percent of students who received at least one 

D or F during this academic year. 
 2004-05 2005-06 

 Total # 
students 

Receiving 
at least 1 

D or F 

Percent 
receiving 
at least 1 

D or F 

Total # 
students 

Receivin
g at least 
1 D or F 

Percent 
receiving 
at least 1 

D or F 
By Grade       

9 269 90 34% 321 109 34% 

10 333 139 42% 259 96 37% 

11 240 117 49% 297 110 37% 

12 257 97 38% 232 92 40% 

Total 1,099 443 40% 1,109 407 37% 

       

By Gender       

Female 530 182 34% 547 167 31% 

Male 569 261 46% 562 240 43% 

       

By Ethnicity       

African American 71 60 85% 67 53 79% 

American Indian    8 2 25% 

Asian 89 35 39% 84 25 30% 

Filipino 2 0 0% 2 1 50% 

Hispanic 76 52 68% 91 59 65% 

Pacific Islander 3 1 33% 4 2 50% 

White 802 271 34% 813 254 31% 

Unknown/Declined to 

state 

56 24 43% 40 11 28% 
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TAMALPAIS HIGH SCHOOL STUDENT PARTICIPATION 
IN SCHOOL TO CAREER ACTIVTIES 

(’04 -’05 and ’05 - ‘06 Comparison) 
 

School to Career Activities 05-06 TAM 04-05 TAM 
AEC Job Shadow 4 6 
Fall Kaiser Youth Forum 3 3 
Fall Marin General Youth Forum 4 5 
Fall Hospital Internships 1 1 
Fall Non-Hospital Internships 6 7 
Expressions College Tour 0 6 
Buck Institute Job Shadow 2 4 
Buck Institute Teacher Day 4 0 
Board Job Shadow 1 1 
Spring Marin General Youth Health Forum 7 3 
Spring Kaiser Youth Health Forum 0 3 
Spring Non-Hospital Internships 9 9 
Spring Hospital Internships 0 5 
College of Marin Health & Education Career Day 0 10 
College of Marin Industrial Tech Career Day N/A 3 
Summer Non-Hospital Internships 15 0 
Summer Hospital Internships 1 0 
Kaiser Youth Employment Program 1 0 
ROP Construction Class Workshops 0 2 
Teen CERT Training 13 N/A 
Academy of Art Field Trip 4 6 
Grammy in the Schools 0 8 
Subtotal 75 82 

School Specific Activities 05-06 TAM 04-05 TAM 
Guest Speaker Program 3 45 
Student Internship Presentations 2 75 
Sophomore Class Presentations 298 250 
STC Presentations 295 87 
Primer on Justice and Career Exploration 48 N/A 
 Individualized Job Shadows 122 0 
 Subtotal 768 457 
ALL SCHOOL TOTALS 843 539 
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Post-graduation Plans 
 

Tamalpais High School, Classes of 2002-2006
Percent of students and post graduation plans

(2002 n=205, 2003 n=218, 2004 n=214, 2005 n=248, 2006 n=229 )
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Tamalpais High School, Classes of 2005 and 2004
Number of students and post graduation plans

(2002 n=205, 2003 n=218, 2004 n=214, 2005 n=248, 2006 n=229 )
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Extracurricular Activities 
 
Tamalpais High School has 39 athletic teams, with approximately 625 students participating. 
Approximately one-third of Tamalpais High School students belong to 31 clubs. 
 
 

 
 
 
 
 
 
 
 
 
 
CHAPTER II:  STUDENT/COMMUNITY PROFILE – OVERALL 
SUMMARY FROM ANALYSIS OF PROFILE DATA IMPLICATIONS 
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Tamalpais High School is a high-performing school that maintains challenging academic 
standards and ample support services to assist all students in meeting state, district and school 
wide outcomes and assessment standards.  The students of Tamalpais High School compose a 
unique population compared to most of the rest of the state; our largest subgroup populations are 
Asians, Hispanics and African-Americans.   
 
While many achievement scores are increasing throughout the district, and overall our students 
perform generally better on standardized assessments than the state average, our minority 
populations continue to struggle despite our best efforts to support them.  Our high performing, 
primarily white students continue to be the highest achieving, experiencing the greatest academic 
success, while our African American and Hispanic students tend to be our lowest achieving 
students, especially in math.  Additionally, our special education and ELL populations struggle 
to meet state standards despite tremendous efforts by support staff and specialized programs.  
Achievement results also closely mirror socio-economic indicators, as our minority populations 
almost exclusively compose our SED population. 
 
Because our low achieving populations compose a relatively minor percentage of the entire 
school population, and the performance gap between our white and minority populations 
increases, it is becoming increasingly difficult to serve all student populations in heterogeneously 
grouped classrooms and to provide all students opportunities and access to AP/Honors and other 
classes that promote enrichment and advanced achievement.  
 
Critical Academic Needs 
 
Through examination of the data, the following have been identified as our Critical Academic 
Needs: 
 

1. Reverse the widening achievement gap.  We need to continue to develop programs and 
instructional practices to increase achievement levels for the lowest-performing students, 
especially in the areas of math, science and language arts.  In addition, we need to focus 
efforts on diversifying our teaching staff and instructional and curricular models to 
provide greater connections and enrichment experiences for all of our minority 
populations in order to close the ever-widening achievement gap. 

2. Increase mathematics achievement. We need to further analyze and address current 
data and indicators which show that many of our students struggle with math subjects, 
particularly in the areas of Algebra I and Geometry.  Our minority populations, including 
those with special education designation, are in need of additional support in order to 
make sufficient progress toward meeting district and state outcomes and standards. 

3. Create alternative curricular pathways.  We need to continue to develop alternative 
curricular pathways for our non-college bound student populations in order to promote 
higher academic achievement as well as increased engagement and personalization in 
instruction.  While we have done a good job addressing the needs of our high achieving 
students through our AP/Honors programs, we have also experienced great success with 
alternative pathway programs such as CTE and AIM.  We need to further our efforts to 
create programs that address the practical skills many of our students need and desire in 
order to maintain productive lives after they graduate from high school and enter the 
workforce. 
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Important Questions 
 
As we move forward in our self-study we need to keep the following questions in mind: 
 

1. What types of programs, policies, and procedures do we need to put implement in order 
to help our identified student populations increase their achievement levels and maintain 
appropriate levels of proficiency? 

2. What types of professional development activities will we need to provide in order to 
help staff achieve these goals? 

3. How can we create programs that meet our students’ academic needs while fostering a 
positive, collegial working environment for staff and increased engagement and 
acceptance of personal responsibility for students? 

4. How will we continue to fund existing programs that support increased academic 
achievement and engagement while implementing new ones? 

5. What kind of support, financial and otherwise, will we need/can we expect from the 
district in order to meet these goals? 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
CHAPTER III   PROGRESS REPORT 
 
Significant Developments since Last Self-Study 
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Since 2000, there have been several developments which have had a significant impact on the 
school.  These include: 
 

• A $100 million modernization project which affected every building and student use area 
on campus 

• A Small Learning Communities planning grant which led to the creation of an academy 
program (AIM), and a fledgling Health/Medical pathway 

• A new administrative team was hired in 2001 and since 2002 has been stable 
• Nearly 50% of the faculty has come to Tam since 2001. 

 
Follow-up Process 
 
After the last self study in 2000 and the report of the visiting committee, Tamalpais High School 
revised its action plan to meet district criteria as well as incorporate the visiting committee’s 
recommendations.  The plan addressed three major goals including: 
 

• Implement technology to enhance instruction, increase communication, and support 
student creativity and productivity 

• Increase participation and improve performance of all students on district graduation 
outcomes (ESLRs), STAR tests, and the High School Exit Exam 

• Continue development of strategies such as smaller learning communities to increase 
personalization, curricular relevance, connections to the world of work, and a safe, secure 
campus 

 
The action plan is monitored on a regular basis by the school site council.  Responsibility for 
implementing each component of the plan is assigned to specific school staff by the 
administration.  The principal makes an annual report to the board on progress toward action 
plan goals. 
 
School-Wide Critical Areas for Follow-Up from 2000 Visiting Committee 
 

1. Tam needs to develop and implement a plan to improve collaboration and  
trust across disciplines and among staff members. 

 
A Small Learning Communities planning grant provided the primary impetus for 
interdisciplinary collaboration among staff members.  Teachers from the 9th and 10th grade 
English and social studies courses redesigned the program to better connect the two areas for 
the students.  As a result of this planning, the Academy of Integrated Humanities and New 
Media (AIM) was created in 2003.  It serves 65 eleventh and twelfth graders.  New for the 
2005-2006 school year was a Sports Medicine class which is one component of the 
Health/Medical Careers pathway. 
Teachers also collaborate across the disciplines in analyzing and interpreting student 
achievement data, the district perception survey, and course assessments.  Teachers worked 
together to examine student work in preparation for aligning curriculum with California State 
standards and improving student learning. 
 
2. There is a need to develop a comprehensive, coherent staff development 
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plan consistent with school-wide learning outcomes and enhancement of a positive 
learning environment.  The plan needs to establish a single focus that combines the 
goals of WASC, Bay Area School Reform Collaborative, and Digital High School.  Time 
and resources need to be allocated to implement this task. 

 
Tam’s action plan has combined the goals of WASC, Digital High School, and the district 
three-year plan.  Professional development is designed to support the action plan through 
focused, long-term activities.  For example, designing small communities will be a three to 
five year endeavor, built and implemented in stages and supported with a federal grant from 
the Department of Education.  The application of technology skills for both teachers and 
students continues every year extending the work done with the Digital High School grant.  
Collaborative staff development is done within departments.  The math department gives a 
common assessment in algebra to students in the fall.  Teachers then examine student work to 
assess student skills.  This is followed by curriculum revision to ensure alignment with state 
and local standards.  In the spring math teachers give a second common assessment to see if 
the redesigned curriculum has increased student learning.  This process of professional 
development has increased student performance on state and district assessments.  The 
English department uses data from writing assessment such as the Direct Write to improve 
instruction. The teachers redesign curriculum to strengthen weak areas. 
 
3. There is a need to address the issues on increasing the voice of parents  
and students from diverse communities of Mill Valley, Stinson Beach, Marin City, 
Bolinas, and Sausalito. 

 
Administrators and staff continue to make efforts to increase parent voice from diverse 
communities.  They make annual visits to feeder schools to meet with prospective parents 
and students.  Site administrators have several nighttime meetings to discuss topics of interest 
with parents.  E-mail is used to enable more parents from the other communities to 
communicate easily with the Tam staff.  Supported by the district and the school’s 
foundation, the school web site was redesigned in 2005 to make it more user friendly.  A 
teacher is currently assigned to maintain the web site and to assist teachers in developing and 
maintaining their own web sites. 
 
4. The Tam staff needs to collect, analyze, and interpret data.  Staff training  
is necessary to enhance teacher understanding of how to apply data analysis to modify 
and revise curriculum for the improvement of students learning. 

 
Tam began this process when it was associated with BASRC.  When funding was 
discontinued, the staff continued to collect, analyze, and interpret data.  The district provides 
teacher release time to support data analysis, especially in the areas of writing and 
mathematics (examples listed under item 2).  The staff examines performance results on 
teacher made and state mandated assessments to target interventions, adjust curriculum to 
align with California content standards, and improve teaching and learning. 
 
5. There is a need to re-evaluate the tutorial period and develop a plan to  
increase its effectiveness. 
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The staff discussed fully the strengths and needs of the tutorial in several staff meetings, ASB 
meetings, and joint School Site Council/Department Chair meetings in an effort to make the 
tutorials more meaningful and effective for students.   After much discussion, rules and 
expectations for students in the tutorials were created and published on a poster displayed in 
all classrooms.  The “pass” procedure was revised to ensure more effective use of tutorial 
time.  In accordance with the teacher contract, the adjustment to the work day necessitated by 
tutorial is revisited and voted upon every 2-3 years. 
 
6. Tam needs to find avenues to increase student voice in the decision- 
making process and the means for students to discuss issues and concerns with school 
leadership. 

 
Discussions with students indicate that student voice in the decision-making process has 
increased.  Students are represented on the school site council and other committees. They 
are included in the discussions on issues such as tutorials, student behavior at dances, and 
campus modernization.  The Tamalpais High School  student representative on the Board of 
Trustees ensures student voice on district-wide decisions.  Students participate in staff 
meetings.  Administrators visit all classes at the start of the school year.  ASB and the student 
senate enable students to assume leadership positions and make decisions concerning student 
activities and how student money is spent. 
 
7. Tam needs to build upon current efforts to develop a governance structure that  
ensures that all of the stakeholders will have a meaningful involvement in the decision-
making process. 

 
Tamalpais High School developed a new governance structure in 2001 with the arrival of a 
new administrative team.  The Tamalpais High School decision-making matrix is printed 
with the membership and roles of all groups clearly defined.  Survey data suggest that staff, 
parents, and students feel the governance structure is effective and that they are included in 
the decision-making process whenever it is appropriate.  The principal listens to their views 
and builds consensus on critical issues.  The stability of the administrative team since the 
2001-02 school year has contributed to increasing trust and collaboration among staff 
including the larger community. 

 
 
 
 
 
 
A.  Organization        
 
Facilitator: 
Lisa Fredericks  Special Education 
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Focus Group Members: 
 
Lyanne Abreu  Science 
 
Austin Bah   English 

Jedel Benson  Student 

Norm Burgos  Physical Education 

Mary Crowe   Media 

Jen Dolan   Social Studies 

Gray Douglas  Fine Arts 

Chris Erlin   Mathematics 

Jane Hall   Special Education 

Judy Katsin   Parent 

Allison Krivoruchko Receptionist 

Susan Proksch  Mathematics 

David Rice   Social Studies 

Sharilyn Scharf  Social Studies 

David Tarpinian  English 

Eileen van Moppes Principal’s Secretary 

David Wetzel  Mathematics 

 
 
A1. To what extent does the school have a clearly stated vision or purpose 
based on its student needs, current educational research and the belief that all 
students can achieve at high levels? 
 
 To what extent is the school’s purpose supported by the governing 
board and the central administration and further defined by expected school 
wide learning results and the academic standards? 
 
 

“The ultimate purpose of Tamalpais High School is to prepare the young people of this 
community to become better men and women in whatever walk of life they may 
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engage. We do this by maintaining a learning community that celebrates diversity, 
honors excellence, and provides students the opportunity to question, create, think, 
and dream.” 

        
Tamalpais High School Vision Statement 

 
Tamalpais High School’s vision statement was created ten years ago by a 
committee of staff members and stakeholders. The committee considered the needs 
of the entire school population. The vision statement includes the fact that our 
campus is diverse, both ethnically and socio-economically, and that we celebrate 
our differences. Programs such as the Multicultural Assembly, the Black Student 
Union, the Gay-Straight Alliance, the Muslim Student Association and Camp 
Everytown demonstrate the school working to achieve this component of our 
vision statement.  
 
Our students are diverse in their academic abilities as indicated by data from 
district graduation outcomes, state tests, district portfolios, the high school exit 
exam (CAHSEE) and current data collected by various departments both at the site 
and at the district level. Our high achieving students are challenged in a variety of 
classes in our honors and AP programs. In 2005, our students took a total of 453 
AP tests with 73% of students scoring a 3 or better.  
 
Some students struggle to meet the district outcomes. Programs developed for low 
performing students include the 9th Grade Support Collaborative, the Algebra 
Assistance Program, and the MLK Tamalpais Collaborative. Our academic 
workshops, special education programs, Beacon Program, and our free tutoring 
programs on campus and in Marin City provide additional support and guidance 
for these students. The Tamalpais High School Library has extended its hours 
from 4:00 PM – 7:00 PM to give students equal access to computers and library 
resources. As a result of the programs offered here at Tamalpais High School, all 
of our students are given the opportunity to question, create, think and dream. 
 
Tamalpais High School's vision is supported by the governing board and the 
central administration. Data collection and analysis of student achievement data at 
the district level have driven the implementation of programs to assist both high 
achieving and underachieving students. The district funds programs as warranted 
by the data that offer opportunities for students to excel and for teachers to develop 
challenging academic curricula.  The following committees are vital in helping 
Tamalpais High School meet our vision:  (1) the TAM Site Council, (2) the 
Honors and AP Forums held at the district level, (3) the Instructional Council, 
(4) the New Teacher Induction Programs, (4) the Marin Teachers Network, (5) 
the Department Chair Council and (6) the Principal's Cabinet.  
 
Tamalpais High School holds firm to the belief that all students can achieve at 
high levels with the appropriate level of support.  The Focus Group believes that 
Tamalpais High School needs to narrow the achievement gap evident in our 
student data by providing more support for our underachieving students, especially 
at the ninth grade level. The 9th Grade Support Collaborative provides intensive 
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assistance to underachieving students identified prior to high school. This pilot 
program, funded by the district, will give this identified group of students the 
opportunity to meet the high standards that our school expects.  
 
 
A2. To what extent does the governing board have policies and bylaws that 
are aligned with the school’s purpose and support the achievement of the 
expected school wide learning results and academic standards based on data-
driven instructional decisions for the school? 
 
To what extent does the governing board delegate implementation of these 
policies to the professional staff? 
 
To what extent does the governing board regularly monitor results and 
approve the single schoolwide action plan and its relationship to the Local 
Educational Association (LEA) plan? 
 
The district's Twenty-First Century Instructional Framework encompasses 
four broad focuses for our students to achieve upon graduating. These include: 
Academic Foundation, Acquisition of Necessary Skills, Career Planning and 
Experiences Beyond the Classroom. The district policies and bylaws provide 
support for implementation of programs necessary for student success. The district 
has established fourteen student learning outcomes which are aligned with the 
standards established by the state of California. Course Curriculum guides that are 
aligned with state standards and district standards are available to all students and 
staff. Student handbooks clearly state academic policies, behavioral policies, 
attendance guidelines and discipline procedures. District department meeting time 
provides ongoing discussion and modification of curriculum based on the state and 
district standards.  

 

Year-long collection of data by the district with the assistance of Marin Teachers 
Network (MTN), formerly called the Education Task Force (ETF), provides 
information on student achievement which ultimately drives any changes. As a 
result of district assessments (e.g., Direct Write and Core Literacy Portfolio) the 
California High School Exit Exam (CAHSEE), the California Standards Tests 
(CST), and Advanced Placement tests, we are able to monitor student progress. 
Data from these assessments provides a foundation for our site Instructional 
Council and Curriculum Council to make decisions about our current programs. 
 
 
The Marin Teachers Network (MTN) plays a significant role in disaggregating 
data for Tamalpais High School District's 9th grade Direct Write and the Core 
Literacy Portfolio, both demonstrating proficiency in literacy. The data, once 
collected is then presented to the district and Instructional Council with 
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recommendations for each school site. The students' strengths and weaknesses are 
identified which further directs the district to implement professional development 
goals for teachers to promote literacy proficiency among all students.  
 
The district is receptive to teacher input and works with teachers to implement best 
practices for highest student achievement. Three staff development days a year are 
devoted to district department meetings where staff members can evaluate the 
effectiveness of their programs and come to consensus about changes needed. 
District standards provide the basis of our courses and it is the responsibility of 
teachers to follow the standards for each course offered. Student achievement is 
measured in a number of ways. District assessments are used in some departments 
and in others, such as mathematics, assessments are generated and given at the 
beginning and at the end of each course.  
 
The governing board delegates implementation of standards-based programs that 
are established across the district. For example, requirements for entrance to 
Honors and Advanced Placement classes have been established by the district 
and as a result all teachers of these courses must follow the guidelines for entrance 
of students and curriculum. In addition, the district has established curriculum 
development cycle stages that outline and establish courses as well as revisiting 
courses being taught when they are up for review. As a result, courses are 
continuously being altered to meet the needs of our students. 
  
Action Plan #2 of Tamalpais High School's Three Year Plan drafted in 2005 is to 
increase participation and improve performance of all students on district 
graduation outcomes and state tests, particularly the Core Literacy Portfolio and 
the CAHSEE. In the plan. Title I funds are to be used to supplement instruction for 
low performing students. In addition, benchmarks are to be created for the Core 
Literacy Portfolios to begin support at the 9th grade level. 
 
MTN's work is one example of how the governing board monitors the action plan 
of the school in accordance with the Local Educational Agency's plan. MTN gives 
Tamalpais High School data on how successfully our students are meeting the 
district's outcomes and provides suggestions for improvement.  
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A3. To what extent based on student achievement data, does the school 
leadership and staff make decisions and initiate activities that focus on all 
students achieving the expected school wide learning results and academic 
standards? 
 
To what extent does the school leadership and staff annually monitor and 
refine the single school wide action plan based on analysis of data to ensure 
alignment with student needs?  
 
Student achievement data such as the results of the TUHSD Direct Write and Core CST scores 
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Literacy Portfolio, data from CST scores and student success in courses offered at 
the site, drive most of the programs and decisions made to ensure students are 
achieving the expected school wide learning results. For example, Core Literacy 
Portfolio achievement data has driven the decision to increase finances to help 
students navigate the process of developing a portfolio. A teacher is assigned three 
periods to help students who have not successfully met the standard for the 
portfolio. In addition, support services funded by Title I, supplemental instruction 
money and Tam High Boosters, pay teachers for after school tutoring offered at 
a local library and at our school site. The 9th Grade Core has identified 
underachieving students who are at the middle school level and beginning in the 
2006-2007 school year provides intensive academic support in their freshman year.  
 
Student achievement data from Martin Luther King, Jr. Academy indicates the 
majority of their students struggle at the middle school level. Consequently, the 
Tamalpais High School administration and staff implemented a program that has 
high school teachers traveling to this middle school to help prepare these low 
performing students for entry into the high school curriculum. Further assessment 
of middle school students’ skill levels is needed to develop more appropriate 
instruction at the high school level for these identified low achieving students.  
 
Programs have been implemented to support our changing student body to ensure 
all students can meet the expected school wide learning outcomes. Two years ago, 
the Mathematics Department was given a commission to come up with some ideas 
that would help incoming freshmen with Algebra 1.The Algebra Assistance 
Program was implemented to provide students with extra help on a regular basis. 
The program was expanded to aid all math students that need one-on-one help. 
This year the program is used by every level of math from P1 to Calculus.  An 
evaluation of the 2005-2006 program showed improvements made by individual 
students after using the program. Data from CST tests indicated our sheltered 
students were struggling in a variety of subjects. As a result, several academic 
sheltered classes were created to accommodate our ELL students: two sheltered 
math classes: Sheltered Algebra P1/P2 and Sheltered Geometry; Sheltered World 
History alternates with Sheltered US History, two levels of Sheltered English, 
Sheltered Integrated Science 1/2 alternates with 3/4 and in summer, Sheltered 
Government alternates with Sheltered Economics.  There are also two levels of 
ELD: ELD and Sheltered Subjects. 

The following programs are offered at Tamalpais High School and are aligned to 
the model curriculum standards for career-technical education courses adopted 
by the State Board of Education: Introduction to Computers, Computer 
Programming, Workplace Learning, Web Design, Computer Applications, and 
Independent Learning. 

Courses at Tamalpais High School conducted by ROP are: Academy of Integrated 
Humanities & Media (AIM), Sports Medicine, Auto Technology, Drafting & 
Construction Design, Construction Technology and Architectural Design.  
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A4. To what extent does a qualified staff facilitate achievement of the 
academic standards and the expected school wide learning results through a 
system of preparation, induction, and ongoing professional development? 
 
Among the Tamalpais High School staffis a group of highly qualified teachers 
who have prepared for the rigors of teaching through university credential training 
programs prior to being hired by the district. All new staff must meet state 
mandated credential requirements as well as those required by No Child Left 
Behind (NCLB). According to NCLB, all new teachers in the state of California 
must be Cross Cultural, Language and Academic Development Certificate (CLAD) certified. 
Veteran teachers must meet the requirements of Specially Designed Academic 
Instruction in English (SDAIE). The district paid veteran teachers to attend 
certification courses offered by the Marin County Office of Education.  
 
In addition to meeting the state requirements for teachers, many teachers have 
chosen to further their expertise and education. Twenty eight teachers currently 
have Masters degrees at our site; four hold Doctorates. As new classes are created, 
teachers attend workshops to support the implementation of these new programs. 
Professional development money is provided for teachers who attend subject 
specific workshops. Teachers can also apply for professional development funds 
to attend specific workshops to enhance teaching practices and subject matter 
pedagogy. These workshops include district sponsored workshops and national 
and state conferences hosted by professional organizations such as workshops such 
as Bay Area Writing Project, Asilomar and NCTE conferences. 
 
Two support programs are required for teachers when hired in our district. These 
programs ensure that teachers facilitate the achievement of the expected school 
wide learning results. The Two Year Teacher support program includes mentor 
teachers to guide and support new teachers through their first year at Tamalpais 
High School. During the second year, new teachers embark on an instructional 
design program based on the Understanding by Design model. The Beginning 
Teacher Support and Assessment Program (BTSA) pairs new teachers with a 
support provides to address state mandated topics. 
 
The District’s Two-Year Teacher Support Program includes orientation to the 
school, district, and community culture, policies and expectations, as well as in-
depth professional development in curriculum and instruction. Teachers meet 
monthly with other first and second year teachers and mentors after school for 
Instructional Design Workshops which focus on developing curriculum and 
assessments that parallel the district’s standards and goals.  Through this process 
teachers are able to build their teaching practices and develop an understanding of 
how to implement district standards, while learning about ways to facilitate student 
achievement.  The meetings provide teachers a forum to talk openly and discuss 
how to best facilitate student success in the classroom. 
 
BTSA provides every new teacher to the school a support provider who meets 
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regularly with the new teacher to focus on the California Standards for the 
Teaching Profession. In addition, this support provider guides the new teacher 
through a series of tasks that include designing lessons, identifying areas of critical 
need, recognizing strengths, growing as a professional, communicating with 
parents and reflecting on teaching practices. The support provider assists the new 
teacher in evaluating the effectiveness of his/her practices to ensure that the 
expected school wide learning outcomes are met.  
 
Both the Tamalpais Union High School District and the Tamalpais High School 
site offer professional development based on student achievement data. Staff 
development days at the district level and site level involve meeting with other 
teachers in the district/site departments to discuss issues and revisit past work in 
progress. “Observation” days are also provided to allow teachers to observe their 
colleagues and get ideas they can bring back to the classroom (e.g., Pilot of 
Teaching Proficiency through Reading and Storytelling  for the first two years of 
Spanish).   Teachers may also participate in self-identified professional 
development opportunities. Limited money is available by application for staff to 
attend workshops.  About one-third of our teachers attend workshops/conferences 
per year. 
 
In 2004, funding for a Staff Development Coordinator was not renewed. There 
continues to be a need to develop a process for staff development. 
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A5. To what extent are leadership and staff involved in ongoing research or 
data-based correlated professional development that focuses on identified 
student learning needs? 
 
The district/school professional development design is based upon identified 
needs, school-based data, and current research.  Data from the CAHSEE , CST 
tests, district assessment tests and course achievement tests are used to guide the 
district in creating professional development opportunities for teachers that will 
assist in increasing student success.  
 
Teachers become familiar with student learning (e.g., Outcome 1 Communicate 
articulately, effectively and persuasively when speaking and writing and Outcome 
2  Read/view  and analyze material in a variety of disciplines), by attending the 
Direct Write and Core Literacy Portfolio scorings. All teachers and 
administrators participate in small groups to learn the district’s standards for 
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reading, writing and speaking. 
 
Understanding by Design Workshops for second-year teachers provide guidance 
and support for developing appropriate curriculum and classroom assessment for 
all students. 
 
The 9th Grade Core was implemented in 2005-2006 by the social studies and 
English departments to identify literacy needs and plan literary improvement 
strategies for all 9th grade students. The program addresses the prerequisite skills 
and performance outcomes needed to succeed on the ninth grade Direct Write 
Assessment and the Core Literacy Portfolio.  
 
To an increasing extent, the District continues to guide professional development 
opportunities that will in turn promote student success.  District/site level mentor 
programs provide on-going professional growth opportunities for new teachers;  
although such opportunities are more limited for veteran teachers. The school also 
has access to Title 1 and Title II, Teacher Quality, and categorical funds for 
professional development for all teachers.  
 

 
 
Workshops 
 
 

 
A6. To what extent are the human, material, physical, and financial resources 
sufficient and utilized effectively and appropriately in accordance with the 
legal intent of the program(s) to support students in accomplishing the 
academic standards and the expected school wide learning results? 
 
Human resources are utilized effectively and appropriately to support 
students’ abilities to successfully reach the academic standards and the 
expected school wide learning results. Tamalpais High School has a staff of 
highly qualified teachers, all credentialed and with many holding certification 
for teaching English language learners.  New teachers and staff are evaluated 
regularly by the administration. Experienced teachers can work with peers to 
evaluate the effectiveness of their teaching practices through the district’s Peer 
Assistance Review program (PAR). Teachers not meeting the California 
State Standards for the Teaching Profession through evaluations and PAR are 
supported by the administration through recommendations, an improvement 
plan, guidance and support. New teachers participate in the Beginning 
Teacher Support and Assessment Program (BTSA) and the New Teacher 
Support Program.  
 
Support services at school are available to students to assist in achieving and 
accomplishing district standards. The Tamalpais High School counseling staff 
is committed to helping students with their course pathways to college or 
career, and with students’ personal and social problems interfering with their 
ability to achieve their academic potential. The health technician (school 
nurse) assists students during school hours and is a valuable resource for 
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illnesses and other health topics of special interest to teens. Special Education 
offers a variety of programs to serve the many different needs of the special 
education community. Bay Area Community Resource counseling staff 
provide drug and alcohol counseling and education to individual students who 
are referred by a counselor, administer, parent, or self. Together with 
Tamalpais High Schools assistant principals, these support groups comprise 
the Case Review Team, a collective body which meets regularly to identify, 
plan and coordinate student interventions regarding academics, attendance, and 
behavior.   
  
The Peer Resource Program trains students in peer advocacy, promoting 
active listening, decision-making, problem solving and knowing how to refer 
to community resources. Peer Resource students provide other students with 
knowledgeable role models and opportunities for learning, guidance, 
emotional support and growth. Link Crew, composed of upperclassmen, helps 
transition new students to Tamalpais High School. 
 
The College and Career Center is often the focal point of college planning 
and the hub for career exploration. Students can access college resources, meet 
college representatives, and explore information about scholarships and 
financial aid. Job training can take the form of interest inventories, job 
shadowing, and listening to career speakers. School-To-Career Planning, 
directed by the College and Career specialist, offers the latest information 
about occupations and works with classroom teachers to promote internships 
relevant to their subject area (e.g., hospital internships for physiology), 
arranges for on-campus speakers representing various professions and 
businesses in the community, organizes field trips, and helps students navigate 
the web for resources.  
 
Freshmen Transition Program begins with an optional summer school 
session at Redwood High School where incoming ninth graders learn basic 
study skills.  
 
The 9th Grade Core is a collaborative group of 9th grade English and Social 
Studies teachers who meet to discuss implementation of curriculum that will 
help all 9th grade students acquire stronger literacy skills in all core subject 
areas. The 9th Grade Support Collaborative is in its pilot year and focuses on 
providing extra support for low performing freshmen (below Basic or Far 
Below Basic on the CST’s).  However, for the first time in ten years, 9th Grade 
Core teachers have lost having students in common between English and 
Social Studies. Sharing common students is essential for working to close the 
achievement gap. The Algebra Assistance Program assists students on an 
individualized basis with math. 
 
Tamalpais High School’s Site Council (TSC) consists of our school 
principal, certificated representatives, classified representatives, students and 
parents. Together, they develop, approve, and provide oversight of the school’s 
Three Year Plan. They also have oversight of all categorical programs and 
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budgets and direct oversight of instructional improvement funds. As a result, 
most of the decisions about how finances are utilized are determined by TSC 
in the best interest of supporting students to achieve the expected school wide 
learning outcomes.  
 
District and site financial resources provide teachers with access to 
materials, books and supplies necessary to support the district’s standards 
based programs. Textbooks for departments are purchased according to a 
Curriculum Cycle. Enrollment numbers determine if more books need to be 
ordered to ensure that all students have access to the necessary materials 
needed to be successful. Funds roll over from prior years, building a reserve to 
be accessed by the department for supplies and materials. Yearly, new money 
is added to the department funds for the purchase of instructional materials. 
Our local parent body has developed the Tam High Foundation which 
provides financial assistance to our school programs. Teachers can apply for 
grants through the Foundation to enhance classroom programs. Technology 
and support programs such as tutoring and instructional supplies have been 
purchased through money given to teachers by the Tam High Foundation. The 
Foundation has also funded the upgrading of the library with both furniture 
and books. 
 
Local bond measures have provided funding for an extensive modernization 
of the campus. Most buildings and fields have been  
recently renovated to provide students with access to safe and modernized 
facilities. Three new computer labs with state-of-the- art technology have been 
completed for class use. This includes a language lab used by the world 
language classes to implement language acquisition through comprehensible 
auditory input and two computer labs available to all classes on a teacher sign-
up basis. A fully equipped, modern theater has been built to support our 
school’s performing arts programs. An integral part of modernization was 
fulfilling ADA requirements. In 2007, construction will begin on Keyser Hall,  
 
as well as on other projects (i.e., a new swimming pool). The modernization 
steering committee meets regularly to discuss decisions and plans during this 
modernization process to ensure the outcomes support students and faculty 
needs. 
 
In the meantime, portables are housing the classrooms previously located in 
Keyser Hall, and science classrooms, plus the custodians’ office. The use of 
portables has caused some problems for science due to the lack of adequate lab 
facilities. The temporarily divided campus has made it challenging to feel a 
sense of cohesiveness among the staff.  
 
Tamalpais High School’s Student Information System (SIS) and class 
scheduler has been the web-based PowerSchool application for the past four 
years.   During the spring of 2007 the district is converting to a new SIS, e-
School Plus.   
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A.  ORGANIZATION 
 
Areas of Strength: 

o School and district have established clear and concise student outcomes that align with 
state standards. 

o The district provides funding for the school to assist with low achieving students: as seen 
by our portfolio support program and our at risk program.  

o Parent support programs such as the Boosters Club and the Tam High Foundation 
provide extra funding for programs such as free before school, lunch, and after school 
tutoring and money to enhance instructional programs. 

o New teachers are well supported through a Two Year Teacher Program designed at the 
district level as well as through BTSA.  

o 9th Grade Support Collaborative provides students with mentors/advisors/programs for 
students at risk. 

 
Areas of Growth: 

o Student achievement data needs to be utilized and analyzed more effectively to design 
and drive implementation of programs and to determine an ongoing professional 
development plan for all teachers.  

o 9th grade transition needs to be better developed including more assessment work prior to 
high school. 

o PowerSchool has been challenging, especially in response to the scheduling process, due 
to complications the application has presented in building the master schedule year-to-
year. 

o Modernization has created a sense of isolation among teachers. More effort is needed to 
develop staff cohesiveness. 

 
 
B.  Standards-based Student Learning:  Curriculum    
    
Facilitator: 
 
Eric Saibel   World Languages 
 
Focus Group Members: 
 
Georganne Brumbaugh Science 

Ben Cleaveland  Fine Arts 

Fernando Cruz  World Languages 

Evelyn Dorsett  Counseling 
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Susan Gertman  College and Career Specialist 

Mike Goldstein  Social Studies 

Cynthia Griffin  English Language Development 

Marie-Noelle Hicks World Language 

Patricia Holland  English 

Karen Jernstedt  Parent 

Dave Lapp   Science 

Mike Lavezzo  English 

Kathy O’Brien  Fine Arts 

Jenna Philpott  Student 

Aaron Pribble  Social Studies 

Eva Rieder   Mathematics 

Lorna Sturgeon  Physical Education 

 
 
 
 
 
 
 
 
B1.  To what extent do all students participate in a rigorous, relevant, and 
coherent standards-based curriculum that supports the achievement of the 
academic standards and the expected schoolwide learning results?  [Through 
standards-based learning (i.e., what is taught and how it is taught), the 
expected schoolwide learning results are accomplished.] 
 
Tamalpais High School offers to a significant extent a wide-ranging, relevant 
and thorough academic program that reaches out to a broad spectrum of 
students, supporting a variety of pathways to higher learning.  Courses at 
Tamalpais High School meet and exceed state standards and vigorously align 
with our District’s fourteen Learning Outcomes.  Students demonstrate outcomes 
through major papers, formal presentations and innovative projects.  The 
curriculum at Tamalpais High School is college preparatory and UC approved.  
District-wide courses of study are linked to the state standards explicitly and 
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the process by which new courses are designed and approved is rigorous and 
founded on the guiding principles described in the state standards for the 
different subject areas.   
 
Tamalpais High School is a school in which literacy and originality go hand-in-
hand; creativity is a powerful tool for learning, and we find across the 
curriculum numerous short- and long-term projects, lab investigations, field 
studies, academic travel programs, internships and peer-review processes that 
tap into our students’ critical thinking and creative capacities.  At Tamalpais 
High School we are looking to make connections between the core curriculum 
areas and the world beyond high school to best prepare our students and to most 
effectively engage them in the learning process.  Our challenge continues to be 
to increase the real-world relevance of our academic courses and to encourage 
more rigor in our Regional Occupational Program-style courses (ROP).   
 
Outcome One, which requires that students communicate articulately, 
effectively and persuasively when speaking and writing, is strongly addressed 
across all disciplines.  Physical Education requires students to maintain 
Sportfolios in which they compile their research and written work on fitness, 
data on exercise physiology and nutritional information.  Science courses 
revolve around comprehensive laboratory work and essay write-ups.  All 
Science courses include research projects requiring PowerPoint and/or "hands-
on" visual aides to develop presentation skills; some students go on to compete 
in the Bay Area Science Fair.  All World Languages courses require extensive 
written work, from formal essays to scripts for student-created plays in the target 
language.  Visual Arts students participate in class critiques and reflective 
writing.  Our English program is aligned with the district’s reading, speaking and 
writing outcomes; all students take the Direct Write assessment, and the Core 
Literacy Portfolio addresses literacy across the spectrum of course offerings.  
One fundamental component of the portfolio is the process piece, which 
illustrates student work from initial brainstorm to final product.  Units of study 
in English classes are designed to fulfill complex outcomes that require analysis, 
interpretation, synthesis, and higher order communication skills.   
 
Tamalpais High School students also have many opportunities to develop their 
speaking skills across the subject areas.  In drama, junior and senior year 
students take an Honors Directing course in the Conservatory Theater 
Ensemble’s (CTE) four-year program.  World languages classes require 
numerous extemporaneous and scripted spoken assessments, and students create 
original videos entirely in the target language.  Government teachers organize a 
Mock Senate once a year, and students complete oral history projects, 
participate in the Auditory Project in World History and perform in debates and 
panel discussions.  Freshman English classes invite teachers from other 
departments to judge their end-of-term debates on a variety of topics.  The Mock 
Trial Team has won the county competition for the last 11 years, and in 2004-
2005 they won the National Championship.  All Science classes require oral 
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presentations as part of their curriculum.   
 
The Tamalpais High School English Department fosters creative excellence with 
its poetry curriculum; of the 28 finalists for the Marin Poetry Center Contest, ten 
were Tamalpais HS students.  Through our Poets-in-the-Schools program, all 
sophomore English students have the opportunity to work with professional 
poets in week-long workshops.  Freshmen and sophomore English classes were 
also able to work directly with professional Shakespeare actors in discussing and 
producing Macbeth and Romeo and Juliet.  The department also adheres to 
rigorous academic standards for increasingly larger numbers of students, as 141 
students took the English Literature and English Composition AP Examinations 
in 2006: 120 passed, for an 85% passing rate.   
 
The student-produced Tamalpais News won a Gold Medal Award from the 
Columbia Scholastic Press Association for the 2005-2006 year and a Silver 
Crown Award for the 2004-2005 school year.  About 25 Silver Crowns and 25 
Gold Crowns are awarded by Columbia out of several thousand submissions 
from schools nation-wide each year.  Students enroll in Advanced Journalism 
and are responsible for producing all aspects of the publication, including 
business management, writing, editing and publishing.   
 
Tamalpais High School offers a broad array of Honors and AP level courses, 
and in May of 2006 276 students took 456 separate AP Examinations, with 73% 
of students passing.  Newsweek magazine recently rated the top 1,000 schools in 
the nation based on the number of Advanced Placement Examinations taken at a 
school divided by its number of graduating seniors; Tamalpais High School is 
ranked 454th.   
 
 
Despite the high levels of success reached by many of our students, we 
recognize the under-representation of minority students in our AP and Honors 
courses, but we need to find ways to increase student diversity in high-level 
academic courses to ensure that even more students are benefiting from our 
college preparatory offerings.  Of Tamalpais High School's 1,183 students, 
roughly 7% are Asian-American, 7% Hispanic and 7% African-American.  Yet, 
in our identified GATE population of 481, we see only 4% Hispanic 
representation and 1% African-American (Asians constitute 9% and Caucasians 
81% of GATE).  This under-representation is a major concern among the staff, 
and we strive to close the gap with extended tutoring hours, para-educators 
assisting teachers in classrooms and intensive small group and one-on-one 
assistance in sheltered courses.   
 
The 9th Grade Support Collaborative is a new program which seeks to address 
the learning needs of designated students. Instructors of English, social studies, 
science and mathematics, along with various support providers, collaborate 
formally in an effort to raise the skill levels of underachieving students within 
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the context of curricular offerings for freshmen: English 1-2, social studies, 
mathematics, science and Academic Workshop.  Designated students in this 
program  receive one-on-one writing tutoring focused on helping them pass the 
District writing assessments.   
 
Many English Language Learners (ELL) attend Tamalpais High School from 
around the District as we offer sheltered instruction in four academic areas: 
two levels each of Sheltered English, ELD and Sheltered Math and one level of 
Sheltered History and Science.  These offerings allow EL students to fully 
access the core curriculum while developing language and literacy skills.  
CLAD-certificated teachers use Specifically Designed Academic Instruction in 
English (SDAIE) techniques to deliver the curriculum.  Teachers were 
encouraged through support funds to fulfill their SDAIE and CLAD clearances.  
Tamalpais High School also offers Spanish for Spanish Speakers in response 
to this growing demographic, and native Spanish speakers are given the 
opportunity to develop their written, spoken and reading skills in an effort to 
foster a greater literacy - a literacy that will help them to better master English.  
Seven students from this class took and passed the AP Examination in Spanish 
Language this May.   
 
The World Languages department has instituted a new teaching methodology 
called Teaching Proficiency through Reading and Storytelling (TPRS).  
TPRS strives to build fluency by modeling language structures through intensive 
repetition in oral and written stories.  The pilot program for TPRS in first-year 
Spanish in 2005-2006 reduced the drop-out rate of students from 20% in 
previous years to 5% in one year.     
 
Tamalpais High School offers students the opportunity to develop real-world 
skills in interdisciplinary courses in which they create work collaboratively that 
is then shared with the community at large.  The Conservatory Theater 
Ensemble (CTE) has 80 nights of performances a year, bringing in 10,000 
audience members.  The students can choose to follow CTE’s Honors Theatre 
Directing program in which third and fourth year students become peer teachers 
in the Honors Theater Directing Course after having acted under their peers as 
first and second year students.  Students learn set design, production, the physics 
of stage lighting and acting methodology.  Professional guest theater artists work 
with students regularly.  CTE has won both county and state Golden Bell 
Awards for innovative curriculum, and in 2002 was chosen as one of 20 high 
school programs in the nation to be invited to the American High School Theatre 
Festival.  
 
The Academy of Integrated Humanities and New Media (AIM) is in its 
fourth year.  Students work collaboratively to create documentary and short 
films; all products must go through a rigorous process of teacher and peer 
critique before their final realization.  Student films are showcased to the 
community at the annual exhibition of the AIM Student Film Festival.  AIM 
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students have garnered several Student Emmys for their documentary and short 
film work, not only for their powerful content but also for their technical 
excellence and knowledge of documentary and short film style and history.   
 
Fine Arts students participate in exhibits that are juried by professional artists at 
established galleries and other community venues, including the Mill Valley Fall 
Arts Festival, Celebrate Arts and Artisans Invitational.  Guest artists also come 
into classrooms to guide students in hands-on experiences with different media. 
This year, Advanced Photography and Film students will have the opportunity to 
attend the Sundance Film Festival.  Numerous museum visits are scheduled 
throughout the year.  Tamalpais High School also offers three AP Studio Art 
classes this year in Drawing and Two Dimensional Design and Three 
Dimensional Art.  Last year, 30 students submitted portfolios for the AP Exam 
and 21 passed.  
 
Tamalpais High School requires four years of coursework in Social Studies.  
The department offers a comprehensive four year program with core classes, in 
addition to a wide range of electives, such as Psychology, Contemporary Issues 
and Women's History.  Social Studies teachers are also key players in several 
school-wide collaborations to reach at-risk students, such as in Sheltered content 
classes, the 9th Grade Support Collaborative and 9th Grade Core.  
 
Mathematics courses follow an outcome-based instruction paradigm.  The  
department formerly used an assignment extrapolated from District Outcome 5, 
but now there is greater intra-departmental collaboration among the dstrict's 
hools to align curriculum objectives for math courses.  Mathematics courses 
build students' abilities to analyze and synthesize complex, abstract material, 
which in higher level courses, such as AP Calculus and AP Statistics, serve as 
foundations for more real-world applications.  Geometry, literally "Measure of 
the Earth" has many concrete applications that math classes practice: measuring 
square footage, calculating the liquid volume of a soda can, the height of trees, 
or determining the angle of a satellite television dish.  In Algebra P3, teachers try 
to link the symbolic world of equations and symbols with the graphical world 
whenever possible to enable students to see the connections between the two.  
Honors Advanced Algebra covers some wonderfully abstract and “irrelevant” 
topics like fractals and Julia Sets. AP Statistics is offered every year, AP 
Calculus AB has increased to three sections per year, and AP Calculus BC is 
offered as well.  There has been a steady increase in students taking the AP 
Calculus Exam, from 16 in 2002 to over 70 in 2005.  In order to better serve 
students with lower math abilities, Algebra P1 through P4 are offered 
sequentially over two years.   
 
The spirit of interdisciplinary inquiry is found in several areas: Physical 
Education students can study Sports Medicine, and the course includes a field 
trip to Stanford University to observe trainers working in that field.  Physics 
students construct their own musical instruments – some being standard guitars 
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or harps, others being unique inventions - in one long term project, with the 
intent of both understanding the physics of producing harmonic sound and 
creating a structurally viable instrument.   
 
Guest speakers are common in many courses across the curriculum: Physical 
Education classes hear presentations through School to Career dealing with the 
health, fitness and nutrition fields.  A Water Aerobics instructor and a 
professional diver have been invited as guest teachers.  Physiology and AP 
Biology classes regularly invite professional guest lecturers working in careers 
related to the courses, such as genetic counseling and the County Coroner.  
Science students also attend lectures outside of class at the California Academy 
of Science, the Exploratorium, and UCSF.  Latino speakers visit Spanish classes 
to talk about their native countries, professional experiences and ideas about how 
the students can use their Spanish abilities in the community through volunteer 
work and outreach.  Mathematics courses have had architects, venture 
capitalists and special effects technicians from Lucas Films do presentations on 
math applications in their fields.  Vietnam veterans and local museum officials 
visit U.S. History classes.   
 
The Global Studies Program is currently in its twelfth year of existence, and 
during that time has developed relationships with numerous foreign schools and 
has hosted hundreds of French students at our school and in the community each 
fall.  Global Studies has chaperoned hundreds of students from the entire District 
to Spain, France, Mexico, England, Vietnam, Italy and Cuba.  Tamalpais High 
School journalism students produced a special edition of the school paper 
dedicated to the Cuba trip of 2000.  Student participants to Spain, France and 
Mexico are current members of language classes, and they enjoy a home-stay 
with a local family once abroad and intensive language courses taught by native 
speakers.  Other trips this past year included drama students traveling to London 
to absorb theater life, and art students going to Italy to experience the living 
history of European art.  Currently in the works is an exchange program with 
Spanish students.  Global Studies recognizes the need to increase the program’s 
reach to draw in students who might shy away from international travel due to 
lack of awareness or financial hardship.    
 
Our bell schedule follows a “narrow but deep” protocol, as each class meets 
three times per week, two of those meetings being 90-minute block sessions.  
This provides opportunities for students, especially in the sciences, arts, and 
physical education, to be able to delve deeper into the material instead of having 
to rush out to the next class.  All subject areas are able to expand upon concepts 
and provide an environment in which to explore topics at length.  A tutorial 
period occurs for one hour, twice per week, in which the students can work with 
teachers one-on-one or with each other on assignments and projects.  Attendance 
is mandatory and the period’s placement in the middle of the school day ensures 
high attendance rates.  Tutorial period is not always used effectively by students, 
however; some use it primarily as homework-completion time rather than getting 
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assistance in subject areas they find challenging.  Tamalpais High School 
teachers have consistently re-opted for this bell schedule through a local-option 
vote which takes place periodically.   
 
Through the generosity of the Tam High Foundation, Tamalpais HS is the only 
school in the district with a state-of-the-art digital Language Learning Center.  
Students are able to practice listening, grammar, reading and conversation, 
conduct research on the internet and watch streaming video of current events 
around the world.  Each World Language class visits the laboratory once per 
week for 45 minutes.  Tamalpais HS also boasts two general-purpose computer 
laboratories open to all subject areas.  There is also a laptop lab in the 
Mathematics department thanks to the Foundation.  Students become 
technology-literate through the use of these resources, and student-created web 
pages and PowerPoints can be found on the school website and in classrooms 
across the curriculum.  The campus supports wireless internet access, and as 
technology becomes more affordable, students will have more opportunities to 
use it across the spectrum of our school’s curriculum.   
 
The Tamalpais High School library has a full time Library Media Teacher and 
a full time Library Specialist. The library has 15 desktop and 40 wireless laptop 
computers as well as a color laser printer available for student use during the 
school day from 7:30 a.m. to 4:00 p.m. In addition, the library has extended 
hours from 4:00 p.m.to 7:00 p.m. due to funding by the Tam High Foundation. 
The Library Specialist in the evening is bilingual (English/Spanish) and assists 
ELL students with their assignments. These resources ensure equal access to 
students who do not have computers in their homes. 
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B2.  To what extent do all students have access to the school’s entire program 
and assistance with a personal learning plan to prepare them for the pursuit 
of their academic, personal and school-to-career goals? 
 
Tamalpais High School offers an increasingly wide range of opportunities for 
students to look beyond their four years of high school in order to visualize their 
possible career and personal pathways.  The Marin County Office of Education 
(MCOE) sends a liaison for two and a half days a week to provide the Tamalpais 
HS students with a wide range of opportunities for career building and skill 
development beyond the high school campus; the liaison works closely with 
teachers to match students with internships appropriate to their subject area. 
Students are currently involved in internships at Marin General Hospital, Kaiser, 
Novato Community Hospital, architecture firms, banks, the American Cancer 
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Society, the Green Gulch Zen Center, pet hospitals, Marin Services for Women, 
county government at the Marin Civic Center, law offices and artists’ studios.  
The MCOE also coordinates the members of the Teen CERT (Community 
Emergency Response Team) program, which partners Tamalpais HS students 
with the County and the Southern Marin Fire District to incorporate them into the 
Community Emergency Response Teams.  Grammy Career Day sends students 
to the SFSU campus where they can meet with professionals in the music 
industry.  Tamalpais HS students are also able to shadow members of the Board 
of Trustees for a half-day in their career fields, as well as participate in field trips 
to the Marin Civic Center to meet with members of county law enforcement and 
sit in on legal proceedings.  Tamalpais High School looks to continue to expand 
internship opportunities for all of its students.   
 
The College and Career Center (CCC) meets with seniors and second semester 
juniors individually or with their parents to explore college and technical school 
options.  All juniors go to the CCC during second semester to explore what is 
important to them in a post-secondary school program.  The CCC administers a 
career interest inventory to all sophomores, and discusses with them how 
interests, strengths and values translate into careers.  The CCC offers five 
evening events throughout the year, such as Senior College Night, and sponsors 
numerous workshops all year on different college-related topics, such as Writing 
the College Essay and NCAA and Playing College Sports.  College visits from 
liberal arts, engineering and art schools are coordinated, and an extensive library 
of college, career, and scholarship materials is maintained.  Recently, the CCC 
coordinator instituted college rep visits to ELD classes.   
 
The Counseling Department begins working with students from the time they are 
incoming freshman to assist them in making scheduling decisions.  They conduct 
one-on-one Junior Counseling in order to help third year students plot out their 
post-secondary plans.  The sophomores complete a self assessment in order to 
determine career strengths and interests.  Students also receive assistance in 
filling out applications for mentoring and financial aid packages for summer 
programs.   
 
Tamalpais High School conducts a Parent Night in Marin City at the beginning 
of the year to connect with families of incoming and returning Tamalpais HS 
students, and a celebration is held at the end of the year to honor the work the 
Marin City students have accomplished.  We conduct an Eighth Grade Summer 
Transition Program to work with primarily struggling students in order to ease 
their entrance into the larger world of high school, and this past year two 
Tamalpais HS teachers, from Math and English, taught morning courses at Marin 
City’s MLK Academy to give the eighth graders a taste of high school level 
instruction. 
 
Spanish for Spanish Speakers, in its second year of existence, is designed to 
build literacy and college skills for native Spanish Speakers.  The instructor of 
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this course also serves as a liaison between the school and the Spanish-speaking 
community in Marin County.  In addition, the library has a bilingual Library 
Specialist available in the library from 4:00-7:00 every day except Friday. 
 
The English Learners Action Committee (ELAC) coordinates parental 
advisory meetings which take place on Sunday afternoons for parents of EL 
students.  In these meetings, speakers from Adult Education and College of Marin 
inform the parents of continuing education options for their children.   
 
Tamalpais HS offers an increasing range of ROP-style courses, from Autoshop 
and Computer Applications to Woodshop and Architectural Design, which all 
include exit surveys.  A new course for AIM students is “Documentary and 
Integrated Media Studies.”  The Independent Study Program is offered in 
most core subjects to students who have course conflicts or special learning 
challenges but still wish to pursue coursework in these fields.  PE offers Sports 
Medicine.  The Tam High Foundation funds Workplace Learning for SDC 
students.  The work involved producing the Tamalpais News serves as a 
foundation for real-world job skills.   
 
We recognize the need to broaden our course offerings that are more “hands-on” 
and could potentially draw in higher numbers of the more disaffected student 
body, helping them find greater relevance in their education.   
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B3.  To what extent are students able to meet all the requirements of 
graduation upon completion of the high school program? 
 
The Tamalpais High School staff works hard to ensure that all students are on 
track to graduate at the completion of the high school program.  Any student 
completing the academic program meets the graduation requirements.  The 
Counseling Department begins working with students as eighth-graders 
planning their freshman-year classes, and continues to meet with them each year 
to track academic progress and map out goals for high school and beyond.  They 
communicate frequently with teachers via email about the academic standing of 
second semester seniors in danger of failing and/or not graduating and serve as an 
additional liaison to the parents of those students.   
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The completion of the Core Literacy Portfolio is pursued diligently by all  
teachers, as well as additional certificated staff in resource and academic 
workshop courses, and students are constantly reminded of their need to complete 
the portfolio - and aided along the way - if they failed to do so by their sophomore 
year.  
 
Tamalpais High School sponsors workshops to aid students in the District Direct 
Write assessment and the California High School Exit Exam.  The Ninth Grade 
Core is a team of English and social studies teachers who work collaboratively to 
improve student performance on the Direct Writing Assessment, the Sophomore 
Core Literacy Portfolio, and three distinct areas in English and Social Studies for 
2006-2007.  English will focus on Mature Reflection, Argumentative Discourse, 
and Dramatic Performance. Social Studies will focus on The Research Paper, 
Evaluating Web Resources, and Detecting Media Bias.  Academic Workshop is 
open to non-special education students of all grades; teachers assist students in 
building better academic, technological and organizational skills to better succeed 
in the high school, and post-secondary environment.   
 
The Tamalpais Beacon Center, a new pilot program this year, is a collaboration 
of several non-profit community-based youth development organizations that 
have partnered with the Tamalpais High School and the TUHSD to serve as a 
catalyst to organize the community in support of underserved youth with the 
intent of increasing their access to enrichment, tutorial and recreation programs 
and services.   
 
The district's summer school and SDC are busy with offerings across the 
curriculum, as students are given the opportunity to make up courses they failed 
or credits they lost due to poor attendance.  EL students are able to continue 
improving their English language skills in ELD and to take either Sheltered 
Government or Economics, which are not offered during the regular school year.   
 
 
 
The Literacy Coach works with juniors and seniors who have not yet met the 
standards of the District’s outcomes in the Direct Write Assessment and the Core 
Literacy Portfolio.   
 
Our bell schedule allows for two hours of tutorial per week, giving students time 
during the school day to work together on projects and to seek out teacher 
assistance individually.  Students may also use tutorial as time to speak with 
college reps, allowing juniors and seniors to research possible college choices 
without missing class time.  
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cutting-edge, state-of-the-art education that extends outwards into the community around us – as 
well as internationally.  Tamalpais High School prepares 80-85% of its students for advanced 
post-secondary opportunities: however, there is a remaining 15-20% who historically under-
utilize the programs offered at Tamalpais High School and who under-perform academically.  
We recognize that all students are not bound for four-year colleges, but to have students passing 
through our school without building any kind of interest, knowledge and skill in any given life 
and/or career pathway represents a failure to comply with our mission statement.  The D/F rates 
for students of color is significantly higher than that of Caucasian students, so even more 
outreach is needed to begin preparing those students for high school before they arrive here.  The 
liaison from the MCOE does a tremendous job of placing students in challenging and rewarding 
internships, but more needs to be done to recruit less engaged segments of our school population 
so that they too might benefit from the career-building skills these internships impart.   
 
Tamalpais High School offers a range of ROP courses, but in order to better prepare students 
interested in non-academic work fields, we need to broaden our range of ROP offerings.  In order 
for Tamalpais High School to meet the needs of all of its students, we need to extend the reach of 
our School-to-Career programs and build a stronger peer-tutoring program.  All students at 
Tamalpais High School will not follow the same academic and career pathways; however, we 
wish to increase the number of students taking full advantage of our wide-ranging courses, 
programs and opportunities outside of the school to maximize their individual potential and to 
make their high school experience a foundation stone to their future academic and career 
endeavors. 
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Areas of Strength: 
• Variety of support opportunities for students.  
• CCC and Internship opportunities. 
• Parent foundation support (Tam High Foundation). 
• Wide-ranging elective courses across all subject fields. 
• Strong arts program that continues to grow with a new Performing Arts theater and 

increased AP participation in Studio Arts. 
• Sheltered core-curriculum courses attract EL students from throughout the District. 
• Global Studies Program offers Tamalpais High School students the opportunity to travel 

and study abroad and to host foreign students.  
• Increased efforts to support literacy in freshman classes with 9th Grade Core and 9th 

Grade Support Collaborative.  
• Increased efforts to support underserved youth with Tamalpais Beacon Center. 
• Tamalpais High School has the only Language Laboratory in the District, and students 

from other schools use it to take the AP examinations in French and Spanish.   
• Increase of sheltered core curriculum for EL students and Spanish for Spanish Speakers 

offered.   
• Focus on development of critical thinking skills. 
• Tutoring offered before school, during lunch, and after school, as well as at the Marin 

City Library.   
  
Growth needs: 

• Reaching students who don't take advantage of opportunities at school. 
• ROP - lack of richness and continuity to program.   
• Increasing awareness of, and participation in, internship program.  The County 

representative is here only 2.5 days/week. 
• Preparing minority students to participate in Tamalpais High School’s specialized 

programs. 
• Continue to work with feeder schools on articulation. 
• Increase real-world opportunities for students. 
• Continue to increase minority population in AP/Honors courses, AIM, Drama and Global 

Studies.
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C.  Instruction       
 
Facilitator: 
Jay Steinman  Social Studies 
 
Focus Group Members: 
Christina Amoroso  Physical Education 

Claire Blotter  Independent Study 

Danielle Bruckman Student 

Candace Curtis  Administration 

Jerry Childers  Science 

Leslie Duditch  Special Education 

Peter Foster   Mathematics 

Jon Hartquist  Social Studies 

Russell Hill   English 

Diana Jansen  Parent 

Abbey Levine  English 

Mary Manulkin  Fine Arts 

Lisa Miller   Applied Technology/Science 

Geo Monley   Applied Technology/Mathematics 

Andrea Nadel  English 

Nikki Pelletier  World Languages/Social Studies 

Mike Pollard-Krause English 

Michael Rosloff  Applied Technology 

Beth Taylor   Para-educator 

Spiro Tsingaris  Fine Arts 

Nick Tuttle   Counseling 

Mary Wuerth  Science 
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C1. To what extent are all students involved in challenging learning 
experiences to achieve the academic standards and the expected schoolwide 
learning results? 
 
At Tamalpais High School, a good part of our instruction is aimed at preparing 
students to meet district outcomes  and with them, other statewide standards. 
While every class is different, our curriculum meets those goals. In many cases -- 
for example, science and ,mathematics -- district outcomes are tied directly to 
state standards. In some instances, while state standards are addressed, the focus 
of assessment may be different; in English, for example, the district standards are 
based more on literature and writing, whereas state tests often focus on analysis 
of text excerpts. 
 
However, it does not stop there; rather than base our teaching on a district or state 
cookbook, we go beyond those basic goals and bring in other sources to develop 
our curriculum. For example, in Photography, basic statewide standards are 
connected to creative projects in order to make them more engaging and 
meaningful for students. In Physics, students cover the standard content, but extra 
material -- where they have to build and analyze musical instruments, or rockets -
- takes their learning to the next level. The World Languages department goes 
beyond their texts to incorporate periodicals, the internet, video, native speakers, 
and native cuisine. Some courses, like U.S. History, have developed their own 
readers -- a collection of primary sources and other useful material to supplement 
the basics in the textbook. 
 
Throughout the year, students are required to complete a series of papers, tests 
and projects, not just to earn credit for the class, but to prepare them to meet 
outcomes down the road. For the first two years of their school experience, 
teachers across all departments give assignments with an eye to the Literacy 
Portfolio. When students turn in their portfolios, near the end of the 10th grade 
year, they are able to include work completed for classes including P.E., Math 
and Science, in addition to more obvious subjects like History and English. 
 
Students have the opportunity to refine their skills from one year to the next. 
Nowhere is this seen more clearly than in sequential arts programs, where 
students develop their abilities over time. Yet it happens in other departments as 
well. Freshmen, for example, present highly structured debates on current issues 
in their English classes; later the same year, in Geography class, they use many of 
those same skills to make presentations on global problems. By the end of 9th 
grade, many students already have earned the "speaking certificates" that form 
part of their sophomore literacy portfolio. Yet their speaking opportunities do not 
stop there. Those same students will make presentations throughout their four 
years. World History students create extended, theatrical "auditory presentations"  
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to demonstrate their understanding of historical content and related literature. In 
mathematics class, they present their solutions to problems; in Government, they 
present and debate the bills that they write for our Mock Senate project. 
 
For students who have special challenges in meeting local and state standards, 
there are special programs aimed at getting them up to speed. Our ELD program 
provides not only basic instruction in English, but also support for those students 
who are entering the mainstream. The "Sheltered Subjects" course, in addition to 
teaching advanced grammar, has evolved to include ways to help EL students 
assemble and pass the literacy portfolio, which is a district outcome; now, it also 
serves a similar function for the High School Exit Exam. For many years in a 
row, every 12th grader who has come through the ELL program has passed their 
portfolio. Since the California High School Exit Exam became mandatory, all 
except one have met that standard as well. For those students, language and 
academic development does not only happen with their English teacher; their 
other sheltered classes involve strong skill-building and language components. In 
their sheltered history classes, for example, most of their readings are customized 
by the teacher, retyped as modified Cloze exercises so that students can work on 
their vocabulary and grammar at the same time they access the course content. 
 
For other students who struggle, there are different programs. Special Education 
teachers not only assist students with their "regular" assignments, but also work 
with them directly to develop academic skills. They help students discover their 
learning styles and analyze how they can successfully learn, study and 
demonstrate knowledge. Students also broaden their capacity for self-advocacy, 
learning how to describe their strengths and challenges to teachers and suggest 
how a particular assignment might be completed in a different way. Students 
develop their awareness of their cognitive strengths and how they match the 
needs of different careers. In their RSP classes, they are encouraged to investigate 
post-graduation opportunities and internships.  
 
Our Academic Workshop classes, for students who don't meet special education 
guidelines, fulfill a similar function. In regular classes, some students feel like 
they are in over their head, and Academic Workshop gives them a chance to swim 
back to the surface. For students who don't pass the Literacy Portfolio their 
sophomore year, Tamalpais High School created the position of "literacy coach;" 
one teacher has a part-time role strictly dedicated to those students. They have 
appointments to meet with her to check their progress, and many are in her room 
at tutorial. 
 
There are other methods of support as well. Tutoring is offered before and after 
school, during lunch, and also at the Marin City library; in addition, many 
teachers give up their lunch periods to work with students. Last spring, the 
Hannah Project open shop, providing extra academic support services in the 
afternoons. This year, the Beacon Project  provides a more holistic approach to  
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academic support. Beyond tutoring, homework help, and access to technology, it 
creates an extra set of experiences, such as field trips and athletic training. 
 
While most students are successful in meeting  objective standards set by the state 
and the district, including the Literacy Portfolio and the High School Exit Exam, 
nonetheless a certain proportion of students continue to float through school, 
doing what they need to pass. In our focus group meetings, teachers emphasized 
their concern over the students who lack motivation and take little initiative in  
classes. That cadre may be better engaged by incorporating more learning 
experiences that are "authentic" and student-centered.  
 
In regular classes, students enter with widely differing levels of skill, motivation, 
and maturity. Some departments, like mathematics,  have worked out a series of 
entrance requirements to place students in courses. For students who want to push 
themselves, all departments have Advanced Placement offerings, with their own 
separate requirements for admission which includes grades and teacher 
recommendations. Our baseline curriculum is college prep. We offer a variety of 
support to students to meet course requirements.  We also offer higher levels 
courses for students ready for that challenge.  
 
There are a number of ways that we attempt to meet the needs of students with 
different interests, skill levels, and learning styles. At times, the mode is visual: 
for example, in computer classes, the teachers often demonstrate new techniques 
on the LCD screen, where students can see it directly. In math classes, functions 
are taught not only through the manipulation of symbols, but also with tables and 
graphs. Software, like Geometer's Sketchpad and Grapheq, is particularly helpful 
in this regard; math teachers also make use of graphing calculators -- used by 
students, or projected on a screen -- to further student understanding.  
 
Learning can be kinesthetic, as well. About forty percent of science teaching is 
given over to labs, where students can experience the principles they are studying 
as well as hear about them. While Chemistry students are making reactions and 
Physics students are building xylophones, students in World History are creating 
artistic projects such as paintings and dioramas. For some courses, like Ceramics, 
Auto Shop and Physical Education, kinesthetic learning is at the core of what they 
do. Students in Auto Shop learn concepts in physics, chemistry and math before 
putting them into action; for example, they need to master Pascal's Principle and 
hydraulics in order to understand the repair of cooling systems. In Drama, dance 
and voice classes are offered for students to develop the physical craft of acting.  
 
In addition, there are many examples of student-centered instruction, where 
students engage directly with the course content while the teacher slides into 
"guide" mode. For some departments, this is the heart of their pedagogy: you only 
need to look at Wood Shop, Ceramics or Music to see teachers at the side of their 
students, guiding them and then leaving them to try it on their own. Yet it 
happens elsewhere as well. Ninth and tenth grade English students, for example, 
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stage scenes from Shakespeare; some perform it live, while others videotape the 
dialogue and then edit it into movies. U.S. History students prepare oral histories 
of family or community members, and then present the histories to teach each 
other. Government students work in groups to develop legal arguments in a series 
of mock Supreme Court cases, before presenting them to a panel of student 
judges. In another type of group project, P.E. students work together to develop 
and perform dance routines. World Language teachers assign their students to 
work collaboratively on in-class dialogues, and online correspondence with 
students from other countries. In many classes, when students are working on 
papers, peer editing is the norm.  
 
In some programs, collaborative student work is at the core of what they do. In 
the AIM multimedia academy, a significant part of students' time is given over 
to documentary film production. Students travel around the state, using video and 
film techniques to hold interviews, investigate issues and gather evidence before 
returning to Tamalpais HS to create a finished film. In Drama, seniors direct ninth 
graders in student-selected plays twice a year, with eight weeks of rehearsal 
leading up to each performance. Just as Drama students run their own theater 
company, Journalism students run their own, award-winning publication. 
 
Not every student comes out of these projects with an A+ or a vastly improved 
skill set. Nonetheless, they often capture the imagination, and the effort, of 
students who traditionally have been harder to reach. Moreover, they provide 
opportunities for those same students to shine. In the mock Senate project, when 
it is time to go down to city hall and conduct the final step of the process  a four-
hour debate of selected student bills the students whose bills are chosen through 
group discussion and voting are often not the same ones holding acceptance 
letters from Stanford. 
 
A key component of teaching all students is differentiated instruction. The 
degree to which this happens varies from course to course, and teacher to teacher. 
The Special Education department already communicates with teachers about 
which students are eligible for reduced assignments and modified tests. Some 
teachers give students different options for completing an assignment, a method 
which allows students to build on their strengths.  
 
There are still challenges to achieving a greater degree of differentiation in the 
classroom.  Teachers note a number of tasks where our low-achieving subgroups 
tend not to perform well, including  everything from periodic journal collection to 
long-term projects. Spanish teachers are particularly worried about catching the 
significant number of first-year students who do not continue with Spanish. To 
address that gap, they are not only piloting a new textbook, but also a new method 
of instruction: TPRS, or "Teaching Proficiency through Reading and 
Storytelling." TPRS builds oral and written fluency, listening comprehension, and 
literacy via extensive daily contact with oral and written models in the target 
language.As teachers work with low-achieving students the simple need for more 
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one-on-one time becomes apparent. 
 
C2. To what extent do all teachers use a variety of strategies and resources, 
including technology and experiences beyond the textbook and the classroom, 
that actively engage students, emphasize higher order thinking skills, and help 
them succeed at high levels? 
 
Tamalpais High School does a lot to engage students and help them move beyond 
the basics.  
 
Tamalpais High School classes are a mix of different instructional styles. 
Teachers were asked to pick sample courses and estimate the time given to three 
main pedagogical modes: 
 
  • 20th Century Literature:  Small group work 35%  Whole class discussion 30%  Direct instruction 15% 
  • English 4:  Direct instruction 20%  Practice 50%  All class discussion 30% 
  • Spanish 4:  10% Language lab  35% Teacher-led storytelling  35% Reading  5-10% In-class writing 
  • Photography 1:  Lab time/individual practice 35%  Whole class lectures/demonstrations 30%  One on one 

instruction 30% 
  • Introduction to Computers:  Lecture 15-30%  Individual projects 60% 
  • Physical Education 1/2 and 3/4:  Sportfolio 15-30%  Physical warmups 15%  Physical activity 45-60% 
  • Resource:  Individual 65%  Small group 35-65% (depending on students' needs) 
  • World Cultures:  Direct instruction 20%  Practice 50%  All class discussion 30% 
  • Algebra P3/P4:  Direct instruction 30%  Practice 30%  Small group work 40% 
  • Advanced Algebra:  Lecture 35%  Inductive learning -- figuring out by example 15%  Individual practice 

30%  Group practice 20% 
  • Jazz Band:  Listen to music samples & discuss 20%  Group rehearsal 50%  Small student-led combos 30% 
  • Automotive Technology:  Lecture 25-30%  Demonstrations 10-15%  Repairs (with teacher guidance) 60% 
  • Drama:  Small group work 50%  Directing 25%  Solo work 10%  Lecture 10%  Whole group evaluation 

5% 
 
It is apparent that lectures take up a significant portion of instructional time at 
Tamalpais High School although they fall well short of 50 percent. In focus group 
discussions, and in feedback from the home groups, teachers repeatedly 
commented that lectures were a key part of instruction, complementary to the 
student-centered work. In U.S. History classes, for example, students are lectured 
on the basic sequence of events in World War II before going on to develop 
presentations of their own -- things like a trial on the pros and cons of bombing 
Hiroshima, and a mock Congressional hearing on Japanese-American internment. 
mathematics teachers explain the mechanics of fractals before setting students off 
to work on their own fractal projects. Sometimes, instruction cycles between 
lectures and group work; in problem-based economics units, using material 
developed through the Buck Institute, each phase of the project creates a "need to 
know," which the teacher can then fill through direct instruction.  
 
A number of teachers mentioned inquiry and practice figuring out how 
something works as the core of what they do. In Science classes, for example, 
labs are inquiry-driven. In mathematics, of necessity, students must spend time 
working through problems and figuring out how formulas are used; the teacher, 
meanwhile, shifts into coach mode. In other classes, teachers build in 
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opportunities for inquiry. Many English teachers, and some Social Studies 
teachers, employ Socratic seminars as a way for students to engage with a 
reading. The human rights project, done in World History classes, has students 
not only researching human rights issues, but making in-depth presentations and 
recording public service announcements about them. A textbook case of inquiry-
based education can be seen in the AIM academy, where the documentary films 
that students make are each based around a question.  
 
Most teachers identified their departments as having a strong component of 
inquiry, but not as high as it might be. A number of people commented that there 
are often things that we simply want students to know, and the most efficient way 
of doing that is to simply tell them or have them read it -- followed by more 
involved projects, which require students to build on that basic knowledge. 
 
When it comes to homework and projects, a similar pattern emerges. Some 
assignments are fairly straightforward: "Read chapter 22 and take notes," the 
equivalent of a lecture, going over the basics of the content. Others, like one 
English teacher "derived vignette" assignment, force the student to look more 
deeply at the material -- in this case, writing a short story with the same style as 
an excerpt from the book they are reading. Juniors in American Literature and 
20th Century Literature courses explore "hopes, dreams and aspirations" through 
personal writing and research, including interviews with experts in a field; their 
work culminates in a multimedia presentation. 
 
While these more active modes of instruction are used much of the time, teachers 
noted that there is an inconsistency.  Much creative and engaging pedagogy is 
being used: things like cooperative and experiential learning.  But there remains 
the feeling that more could be done in the area of teacher collaboration.  Teachers 
may take different approaches to the curriculum, even when teaching the same 
course.  In some areas such as Integrated Science and Spanish, faculty collaborate 
on an on-going basis, doing similar things in their classrooms.  In other areas, the 
degree of collaboration varies widely. 
 
As Tamalpais High School strives to make pedagogy engaging and challenging, 
connections between school and the outside world are also sought.  School to 
Career Liaison, for example, places students in internships and job shadow 
opportunities. Similarly, students in the Special Day Class program have access 
to workplace learning, mentoring opportunities, and internships -- which can lead 
to post-graduation jobs.  Field trips get students off campus in many different 
ways. Science does field testing; Journalism students visit professional journalists 
at their jobs; Art students visit the San Francisco Art Institute; students in Sports 
Medicine watch Stanford trainers at work; students in Auto Shop visit an 
automotive museum; students in a literature class visit a Chicano art exhibit at the 
DeYoung museum; and so on. More involved are the Global Studies trips, 
which have brought students to places ranging from France to Cuba, Spain, 
Vietnam, and Italy. 
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The outside world is also brought to Tamalpais High School. The Drama program 
employs an ongoing series of guest artists, who work with students in everything 
from stage lighting to tai chi to sword-fighting technique; the visual arts also 
bring in their own crop of guest artists, while P.E. students benefit from outside 
instructors in water aerobics and diving. All ninth grade English students are 
working with professionals to perform scenes from Romeo and Juliet. Social 
Issues students listen to guest speakers on sexual identity, sexual harassment and 
a number of other issues; U.S. History students hear from Vietnam veterans and 
former Black Panthers. P.E. students are visited by professionals who talk about 
careers in fitness and health; in Wood Shop, they hear from a representative of the 
Carpenters' Union, while in Physiology it's the county coroner. Meanwhile, 
English teachers bring in regional poets and Shakespeare companies. 
 
At the same time, some class projects relate to the real-life experiences of 
students. In Social Studies, oral history projects require them to interview people 
in their families and communities, while the financial portfolio project prepares 
them for the intricacies of choosing a credit card, financing a car, and the like. 
The Physical Education department stresses preparing students for a lifetime of 
good health; instruction includes work on "lifetime activities," and assignments 
focus on nutrition, health and fitness, how to monitor their exercise, and so on. 
Students in the Special Day Class have weekly meetings to help them prepare for 
real-world tasks.  
 
In some respects, we are doing well at integrating students' work with the outside 
world; but there is still a ways to go. Programs like AIM, structured around 
investigations of community issues, and programs like drama, which involve 
public performances, have been models. In other programs and departments, the 
connections have been more sporadic. When our focus group discussed this 
question, suggestions for improvement included increasing the number of field 
trips and bringing in more outside people to serve not just as guest speakers, but 
as mentors as well. 
 
The corollary of tying work to the outside world is tying work between 
departments. In the 9th Grade Core program, English and Social Studies 
teachers work together to improve student performance on state and district 
assessments; in the 9th Grade Support Collaborative, teachers help each other to 
work with the at-risk students who have been placed in their classes. Students in 
the Peer Resource class have done weekly peer tutoring sessions with ELL 
students. Art teacher Mary Manulkin is now teaching a new course, "The Artist's 
Voice," to complement the work that is being done in the AIM academy. Other 
teachers have been working to launch a new academy in health careers, one that 
would not only involve integration with the outside world, but also between 
departments. Collaboration is happening all over Tamalpais High School, but it is 
not universal. It tends to happen more within departments than between them. 
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Like everything else, the use of technology in instruction varies from classroom 
to classroom. Some people use it to great effect: for example, one French teacher  
not only streams French-language audio and video into his classroom, but also 
has students record their own speaking through computers for later playback and 
analysis in class. The World Languages department makes constant use of their 
state-of-the-art language lab. Teachers in all departments use PowerPoint to 
deliver content, and a number of teachers have students make their own 
PowerPoint presentations. Most teachers have their own website, accessible 
through the school's portal, www.tamhigh.org ; many use their web pages to post 
assignments, rubrics, and other information that students need to complete their 
work.  
 
A number of teachers guide students to interactive websites, where they can not 
only look up information but play with it as well. Students in P.E. use the USDA's 
website to perform an analysis of their personal diet and nutritional needs; 
Sheltered History students use a different resource to analyze the different 
symbols on an Aztec sunstone; Special Day Class students use computers for 
their Noon Day project and Project Harmony. As would be expected, students 
also use computers for more "typical" uses -- trolling the internet for research, and 
typing their papers. Freshman teachers work with librarian Mary Crowe to train 
students in how to perform effective searches. 
 
Technology use is not all about computers, though. Students in Chemistry and 
mathematics classes use Vernier probes to measure dissolved oxygen levels, pH, 
and other characteristics. Graphing calculators are used extensively in Honors 
Advanced Algebra, AP Statistics and Calculus. In their P.E. classes, students are 
trained to use electronic equipment for tasks like calculating their Body Mass 
Index, blood pressure and lung capacity. Photography students are trained in the 
use of digital cameras, and other students use the school's video cameras to make 
films in 9th and 10th grade English classes. Students in the AIM academy use 
professional-grade video equipment, in addition to professional editing 
software (Final Cut Pro) on high-end Macintosh computers. Our Drama program 
has a new-state of the art technical facility; all third- and fourth-year drama 
students are required to use theater technology to enhance storytelling and 
dramatic impact. 
 
In short, Tamalpais High School teachers use technology day in and day out. 
Attendance, grades, and e-mails are all done through the computer; all teachers 
use technology to prepare class materials; and all students use computers for 
research and writing. Beyond that, the extent of its use is variable. A few teachers 
have their students submit papers electronically, and some projects ask students to 
make a PowerPoint or create a website,  but most student work still comes in on 
paper, with a staple in the corner. To graduate, students must demonstrate 
proficiency in a number of applications, but most of that knowledge is not called 
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upon on a day-to-day basis. Technology is used all the time, but in many cases it 
functions as a tool, rather than as an inseparable part of our pedagogy.  
 
At Tamalpais High School, good teaching is valued, and expected by fellow 
teachers and administrators alike. At the same time, some institutional 
impediments make it harder to achieve what we might. With a few exceptions, it 
has proved hard to set up collaborative programs that are durable. At different 
times, for example, collaborative teaching programs involving English and Social 
Studies teachers have been created in the 9th, 10th, and 11th grades, some 
endured longer than others.  This year, we have created a new 9th grade core 
program and a 9th Grade Support Collaborative to fill the void. Nonetheless, our 
past track record shows how hard is for these programs to continue for the long 
run. Part of the problem lies in the difficulty of scheduling common planning 
time. Every year, groups of teachers take release days to work on curriculum, but 
it's still a challenge to get together week in and week out.  
 
Similarly, we have had trouble creating an ongoing, effective program of staff 
development. Over the years, a lot of good things have been done, but the 
approach has been piecemeal. Since Tamalpais High School lost compensation 
for a staff development coordinator position, there has been no one dedicated to 
that job. Moreover, much of our staff development time is given over to the issue 
of the moment, with little left over for our actual pedagogy. Many people noted 
that the most effective staff development was done on a scale smaller than the 
entire school; instead of meeting with the whole staff, they were anxious for time 
to meet with the other teachers in their discipline. In short, they hope to use staff 
development time for the collaborative work they can't squeeze in elsewhere. 
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D.  Standards-based Student Learning:  Assessment and 
Accountability        
 
Facilitator: 
Cheryl Mochalski  World Languages 
 
Focus Group Members: 
Augusto Andres  Social Studies 

Cathryn Bruno  Academic Workshop/Literacy Coach 

Laura Garrett  Social Studies 

Curt Gebhard  Mathematics 

John Ginsburg  Science 

Priscilla Gordon  Counseling 

Julie Houtkooper  English 

Mary Hurst-Meyer  Special Education 

Betty Sue Johnson  Registrar 

Lynne Klein   Fine Arts 

Cindy McCauley  Parent 

Yvonne Milham  Social Studies 

Dustin Nygaard  Physical Education 

Hannah Shore  Student 

Jonah Steinhart  English 

Denise Suto   Science 

Tristen Voget  Mathematics 
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D1. To what extent does the school use a professionally acceptable 
assessment process to collect, disaggregate, analyze and report student 
performance data to the parents and other shareholders of the community? 
 
Tamalpais High School uses an extensive list of professionally acceptable 
assessments to inform its instructional program and goals. The Tamalpais Union 
High School District Office of Instruction analyzes, summarizes and reports 
assessment results, both standardized test results (STAR, CAHSEE, AP, SAT I 
and II, PSAT, ACT, CELDT) and the District assessments – Literacy 
Portfolio, Direct Write, and individual Course Assessments.  Data from these 
assessments is disaggregated on the basis of school, gender, socioeconomic 
status, ethnicity, parent education, English learners, special education and feeder 
schools as an integral part of the analysis process.  This data analysis is done on a 
yearly basis. 
 
The District Assistant Superintendent of Instruction presents key assessment data, 
such as the results of the California Standards Test, to the staff as a whole 
during the early fall of each year.  Follow-up discussions among staff occur at 
subsequent school staff meetings, both as a whole school and in departments.  
The focus of these discussions is to brainstorm interventions to increase student 
performance on the STAR exam. 
 
STAR test data that is compiled for the TUHSD and for each school in the district 
is provided, presented, and discussed yearly at Tamalpais High School staff 
meetings and at District Department meetings.  Tamalpais High School is 
spending a concerted amount of time analyzing STAR data in order to devise and 
implement plans to improve the STAR scores. 
 
The district’s Core Literacy Portfolio is a pivotal component of Tamalpais High 
School’s assessment process.  This authentic assessment is scored each May by 
all TUHSD teachers and administrators.  The results are reviewed by Tamalpais 
High School staff in the fall of each year at a staff meeting.  These discussions 
often include where our students exhibit strength in the portfolio as revealed in 
the data and where we need to focus our efforts to address areas of needed 
growth. 
 
The District 9th Grade Direct Write is another critical component of assessing 
the literacy skills of Tamalpais HS students.  All freshman English teachers 
participate in the scoring of this assessment, thus informing them directly about 
the gaps in learning and instructional practices. 
 
The district Assistant Superintendent of Instruction compiles a detailed report of 
students receiving D, F and I grades.  The data is disaggregated by school, 
ethnicity, gender and grade level.  The information in this report is critical in 
targeting programs to help the students who are most in need of intervention. 
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Parents and students receive notification of individual STAR and SAT results in 
the mail. A report of the STAR results is published in the Marin Independent 
Journal and the Chronicle newspapers for the greater community to access.  
 
The College and Career Center at Tamalpais High School compiles a list of 
student acceptances into universities and colleges. This information is published 
in the Whole Tam Family, online on the Tamalpais High School website and in 
PTSA publications. There are two separate lists, one for students who have given 
permission (with name attached, "John Smith, UCLA") and another with just the 
names of schools out students are attending.  The Tam High News student 
newspaper also publishes a list of college acceptances and students decide if they 
want to be their information included in this publication. 
 
A hard-copy binder containing all available standardized assessment data is 
available at each high school, updated on a yearly basis.  It is also available on 
CD. 
 
Although the Tamalpais Union High School District and Tamalpais High School 
use professionally acceptable assessments to a great extent to collect, 
disaggregate, analyze and report student performance, the staff and parents 
believe that the communication of assessment results to the greater community 
should more fully explain the scope and significance of the data collected. There 
is a need for the follow-up action plans to address achievement gaps to be more 
clearly focused and a need for the follow-through on the plans to be clearer to the 
staff, students and parents. 
 
 
D2. To what extent do teachers employ a variety of assessment strategies to 
evaluate student learning?  
To what extent do teachers use these findings to modify the teaching/learning 
process for the enhancement of the educational progress of every student? 
 
Teachers use a wide variety of assessment strategies to evaluate student learning.  
The range and specific types of assessment are tailored to the nature of the 
specific curricula (both knowledge and skills) within each subject area.  Many of 
these assessments, such as outlines and drafts of student papers, visual arts 
portfolio, reports and projects are designed to both assess and ensures students' 
progress. Students are often required to reflect on their own work as a part of 
these assessments. Students produce a wide array of research papers (11th grade 
History paper and science fair projects, for example) and they are assessed on the 
final product as well as the stages of research. The Core Literacy Portfolio is an 
example of cross-curricular authentic assessment in which students are able to 
showcase their work and reflect on their literacy skills: reading, writing, speaking. 
 
Students at Tamalpais High School are frequently involved in self-assessment and 
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assessment of other students.   The teachers at Tamalpais High School are 
committed to incorporating student self-assessment into their courses in order to 
stimulate student learning, thinking and reflection.  Presentations are often 
embedded into class time, providing students the opportunity to assess each 
other's work at the same time as learning new skills and information from the 
presentations themselves.  Drama, music and the visual arts include 
performances and oral critiques as a part of ongoing student assessment.  Peer 
editing and self-editing are common practice in English and Social Studies, as are 
the application of rubrics. In many courses, teachers model application of 
specific rubrics before the students use them to assess their own work and the 
work of their peers. In some courses, teachers instruct students on each step of 
peer evaluations.  In some subject areas, especially the Fine Arts, students 
develop and conduct their own assessments.  Students in some mathematics 
classes create their own tests, or a bank of test items.  Students in fine arts and 
English also create journals of their reflections and the process of their works. 
 
Assessments include application of rubrics to projects, presentations, papers, lab 
reports in science, writing assignments, and reports and to assess a student’s 
ability to communicate in another language. Assessments also include the 
successful production of a product (e.g. Fine Arts – painting; Ceramics - bowl;  
Drama – performances; Visual Arts – exhibitions; PE – dance steps; Spanish 5/6 - 
various art, music and dance pieces; Auto Shop - successful car repair resulting in 
a car that runs), in addition to quizzes and tests.  To a great extent teachers use 
the results of these formative assessments to identify missing prerequisite skills, 
areas to re-teach, expand on or explore with greater depth.  Individual students are 
identified and helped.   
 
To some extent, common rubrics and other assessments such as quizzes and tests 
are developed collaboratively and applied in the same manner within grade-levels 
within departments.  While common outcomes are the goals of all courses, 
teachers more often design their own rubrics and other forms of assessment or 
modify those of other teachers. 
 
In order to assess and review each math course and students' placement therein, 
the Mathematics Department at Tamalpais High School makes full use of the 
Mathematics Diagnostic Testing Project (MDTP) Readiness Tests out of UC 
Berkeley. The program features Readiness Tests in the content areas of Pre-
Algebra, Algebra, Geometry, Second Year Algebra, Pre-Calculus and Math 
Analysis, and Calculus. Tests are designed both for use with and without 
calculator, and the Algebra tests are also available in Spanish for the ELD 
students. When the test answer sheets are sent to Berkeley, the MDTP site there 
scores and returns detailed reports with item analysis and breakdowns of 
performance in each topic within the content area. Accordingly, Tamalpais High 
School teachers can adjust instruction if one period of Advanced Algebra needs 
more review in exponents than another period, for example. Further, aggregate 
reports can be requested across the entire subject, e.g. geometry, and the 
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department as a whole can determine areas of need and strengths within a 
category of students, like those taking geometry that year, for instance. Individual 
student reports given to the students also facilitate communication of a student's 
abilities and focus on where their needs lie for tutoring purposes. The aggregate 
reports of this reporting system also makes it possible for Tamalpais High School 
mathematics teachers to track student performance year-to-year as well as giving 
math teachers the data to assess the strengths and needs of courses in the 
mathematics curriculum. 
 
The Physical Education Department requires the students to complete a 
Sportfolio with the purpose of assessing student understanding and the Science 
Department assesses student progress by requiring the students to maintain a 
binder that demonstrates and highlights the achievements of students in the 
science classes. Parents of freshmen students are required to review the science 
binder with their children to encourage parental involvement in student success. 
 
Tamalpais High School teachers of AP courses receive data on their students’ 
scores from the College Board.  The teachers use this information to modify 
instruction to enhance student success in the A.P. classes. 
 
Special Education uses a variety of assessment tools to determine eligibility for 
Special Education services and to track progress towards annual goals and 
objectives. Cognitive functioning, perceptual skills, academic achievement and 
academic performance in the classroom are measured as part of initial 
assessments and triennial assessments. 
Special Education staff communicate assessment findings to general education 
teachers. Achievement levels, processing deficits, academic achievement levels, 
social/emotional needs when necessary and appropriate classroom and testing 
accommodations are used to help determine optimal teaching/learning 
experiences. Assessment results also assist teachers in determining appropriate 
modified curriculums when students are not yet able to meet grade level 
standards. Key portions of a given curriculum are then identified by the teachers 
and specific instructional methods implemented to create successful learning 
opportunities for eligible students. 
  
District assessments, such as the ninth grade Direct Writing Assessment, tenth 
grade Core Literacy Portfolio, Computer Literacy and Integrated Science 
assessments are developed, modified and applied by District teachers. 
 
Student attendance and behavior are monitored by the Administration.  Teachers 
identify students who have many absences and tie the effects of these absences to 
student learning on an individual basis (e.g. phone calls/e-mails to parents, 
counselors and assistant principals). Although the assessment of student 
attendance is done to a great extent daily, some staff would like to have a more 
clearly defined set of descriptors of student absence (sports, doctor appointment, 
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counseling appointment, for example).  There is also a sense that the SARB 
(Student Attendance Review Board) procedure is not consistently applied. 
 

D3. To what extent does the school with the support of the district and 
community have an assessment and monitoring system to determine student 
progress toward achievement of the academic standards and the expected 
school-wide learning results.

D4. To what extent does the assessment of student achievement in relation to 
the academic standards and the expected school-wide learning results drive 
the school’s program, its regular evaluation and improvements and usage of 
resources? 

Tamalpais High School has a comprehensive evaluation program that continually 
assesses and monitors students’ academic progress.  In turn, Tamalpais High 
School employs an effective feedback loop to use assessment data to drive the 
school’s programs. 

District assessments address specific District Outcomes (ESLRs).  Disaggregated 
data from these assessments are reviewed by and enable teachers to develop 
instructional strategies to address areas of growth.  Discussion of the data occurs 
at both the site (school) and in District Department meetings. 

Currently, great attention is focused on the literacy skills of our students, 
especially in ninth and tenth grades, across the District.  Certain students from our 
feeder communities as well as English Language Learners arrive at Tamalpais 
High School lacking literacy and numeric skills, learning strategies, and social 
skills necessary to their academic success.  This lack of skill compromises 
students’ ability to access the District’s curriculum, reach the standards of the 
District’s outcomes, meet state standards, and become life-long learners.   

A number of programs are currently funded to support our students at risk of 
performing poorly.  The District funds the 9th Grade Support Collaborative 
which includes three instructors of ninth grade English and Social Studies and 
one Mathematics/Science instructor along with various support providers who 
work in a collaborative effort to raise the skill levels of underachieving student 
within the context of curricular offerings for freshmen.  Specialized Academic 
Workshop classes also collaborate with the 9th Grade Support Collaborative to 
provide support for these students.  The placement of students into the 9th Grade 
Support Collaborative is based on data from feeder middle schools.  The district 
not only provides funding for personnel but also for staff development and 
materials.  
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The Tam High Foundation has funded the hiring of five readers last year and 
again this year.  Each reader has a caseload of students most at risk for failing to 
pass or complete the Direct Writing Assessment, Core Literacy Portfolio, and the 
California High School Exit Exam.  Individual teachers work in partnership with 
a reader to create highly personalized support for the student, which includes 
regular feedback on how students are progressing. This feedback is invaluable to 
teachers as they plan classroom strategies to help raise literacy levels of at-risk 
students.   

Tamalpais High School provides a 9th grade transition program in the summer 
for graduated at risk 8th graders who are transitioning into high school.  This has 
proven to be an effective program in introducing incoming freshmen to Tamalpais 
HS’s school culture, especially when it is offered on the Tamalpais HS campus. 
The Tamalpais High School staff believe that it could be a more effective 
program if there were a systematic plan to inform the staff as to which students 
are involved in the program and the progress and success/failure of this program.   

Community sources provide support for programs for our low-performing 
students.  Examples include the Tam High Foundation’s financial support of the 
Reader Program, extended Tam High School library hours and the Beacon 
Center, which provides on-site after-school tutoring.  

Students with IEPs and 504s receive support for meeting district outcomes and 
graduation requirements, primarily through Academic Workshop classes offered 
during the regular school day 

In English Language Arts, ninth grade students are assessed District-wide by the 
Direct Writing Assessment. All freshman English teachers participate in the 
scoring of the ninth-grade direct write, thus informing them directly about the 
effectiveness of their instruction.  They develop instructional strategies to address 
the students’ areas of growth in English Language Arts. 

The Core Literacy Portfolio, a district graduation requirement that addresses 
District Outcomes 1 and 2, is an authentic assessment of students’ abilities to 
read, write and speak in a variety of subjects for a variety of purposes.  Students 
who do not meet the standard of 4 on a 6-point scale are identified and a report is 
sent home to their parents. The students then work closely with a Literacy Coach 
at Tam High School to hone their skills, develop a better portfolio and eventually 
meet the District graduation outcome. (Outcome 1 Communicate articulately, 
effectively, and persuasively when speaking and writing Outcome 2 Read/view 
and analyze material in a variety of disciplines) 
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The Mathematics Department has modified and continues to modify their 
course offerings in response to the needs of subgroups of students.  Examples 
include the incorporation of a two-year program in algebra (Algebra P1-P4) and 
Sheltered Math for ELL students into the mathematics program.  Assessments at 
the middle schools inform/drive student placement in appropriate math courses at 
Tamalpais High School.  Typical ninth grade placements include Algebra 1, 
Algebra P1, Algebra P3 or Geometry. The Special Day Class offers modified 
math for Special Education students not yet ready for Algebra. 

Concern over a high failure/dropout rate in Spanish first and second year 
programs (approximately 20%) led the World Languages Department to pilot 
and assess new materials and methodologies in 2005-2006 in order to better meet 
students’ needs and learning styles.  The self-study resulted in the adoption of a 
TPRS (Teaching Proficiency through Reading and Storytelling) program in which 
more students can be successful in the study of Spanish in the first two years. 

The World Languages Department also collaborates with the feeder middle 
schools to assess students entering high school into an advanced level of language 
study.  The feeder schools use an assessment that was created in a coordinated 
effort of middle and high school teachers.  This assessment is currently being 
revised to reflect the changes in instructional programs at both Tam High School 
and the middle schools. 

The EL program is an example of consistent monitoring of student progress 
toward English Language competence through regular assessment.  Individual 
student benchmarks based on the ELD and ELA standards are recorded twice a 
semester.  The students’ progress on these benchmarks informs instruction in the 
sheltered courses. 

The Tamalpais High School counselors review the cumulative files of incoming 
9th graders to ensure that previous education plans follow the student to high 
school (i.e. IEP, EL, 504, etc.) 
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Areas of Strengths 

• Tamalpais High School and the Tamalpais Union High School District have a 
comprehensive program of student assessments (page 2) 

• Teachers in all curricular areas employ a wide variety of assessment strategies to evaluate 
student learning.   

• Tamalpais High School has a number of programs in place to address the needs of 
students identified through district and site assessments who are not yet proficient in core 
curricular areas. 

• EL program is an example of consistent monitoring of student progress toward English 
Language competence through regular assessment 

 
Areas of Growth 
 

• Communication of assessment results to parents should fully explain the scope and 
significance of the data collected. 

• Once the assessment results are communicated to staff, parents and shareholders, there 
needs to be a clear plan of how Tamalpais High School will address the areas of student 
needs.   

• Although programs are in place to address student needs as revealed through the 
assessments, it is important that we have a systematic plan to inform the staff as to the 
progress and success/failure of these programs.   

• Although excellent use of assessments is exhibited throughout the academic program, 
there should be coordination of the information these assessments provide to modify and 
enhance the teaching/learning process.  In addition staff development activities should be 
designed to provide teachers to use assessments in order to differentiate curriculum and 
modify instructions to meet the needs of students 

• The SARB process for evaluating student attendance needs to be consistent. The staff 
would like to see a more specific notation of student attendance.  They would like to see 
attendance reports reflect absences due to appointments, call slips to counseling services 
and sports. 
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E.  School Culture  
 
Facilitator: 
John Berry    Administration   
  
 
Focus Group Members: 
 
Paul Baskin   Special Education 

Peter Berkhout  Math & Leadership 

Susan Brashear  Fine Arts 

Margie Brindley  Math 

Luc Chamberlin  Social Science 

Fox DeMoisey  English 

D’George Hines  Student 

Noah Hopton  Student 

Alex Hunt   Guidance Counselor 

Barbara Morgan  Library Assistant 

Kathy O’Donnell  Social Science 

Joan Prigian   Parent 

Pru Starr   English 

April Tucker  Science 

Catherine Welter  World Language 

Anne Wien   Social Studies 

Sue Woods   Service Center 

Jennifer Yorty  Science 

Brian Zailian  World Language 
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 E1. To what extent does the school leadership employ a wide range of 
strategies to encourage parental and community involvement, especially the 
teaching/learning process? 
 
Tamalpais High School maintains a strong relationship with its parent and school 
community. Parents are very involved with school affairs, are active in its shared 
decision-making processes on a daily basis, and Tamalpais High School knows 
how important parental contributions are to the success of our school’s 
community. More specifically, parents continue to involve themselves with the: 
Tam High Foundation (fund raising arm), PTSA, Tam Site Council, Athletic 
Boosters, Bond Measures, various Modernization committees, SARB, 
THUMB, AP Exams, the College and Career Center, and Alumni events. 

The Tam High Foundation raises money to support teacher-driven academic 
improvement programs and maintains the Tamalpais High School website – 
www.tamhigh.org. The PTSA does everything from provide staff appreciation 
days to raising funds for low socio-economic students who wish to attend dances, 
field trips and senior graduation events. The Whole Tam Family newsletter is 
parent driven and it clearly communicates Tamalpais High School’s business on a 
monthly basis.  The Tam Site Council (TSC) is the governing body for the school 
and involves teachers, parents, students, community members, and administration 
in its shared decision making processes. The Athletic Boosters raise money in 
support of all the athletic teams, it acts as a liaison between team coaches and 
parents for communication, and it provides assistance to coaches with 
transportation, schedules, and team-parents. Parents sit on committees that support 
our bond measures and the decisions made with respect to the modernization of 
our campus, they provide input on our Student Attendance Review Board 
(SARB) panel to help students improve their approach to education, and they raise 
money for the music program (THUMB). In addition, parents have been very 
active in raising hundred of thousands of dollars for our new showcase 
Performing Arts Center, they proctor AP exams, they volunteer their time as 
professionals in our social issues classes, parents assist other parents and students 
with the college application process and career movement, and they take part in 
alumni events throughout the year. 
Tamalpais High School has a strong outreach program to Marin City and 
maintains an active relationship with the community.  Feeder school meetings are  
held to keep incoming 9th grade parents informed of social and curricular issues.  
Tamalpais High School teachers collaborate with middle school teachers at MLK 
Jr. academy, and attend regular meetings in Marin City to make sure our 
communities maintain a positive alliance.     
A World Language staff member reaches out to the EL community to make 
sure their culture is part of the Tamalpais High School community.  A campus 
supervisor personally calls all Latin families every year to create an opportunity 
for application to the Summer College Institute. In addition, a veteran Spanish 
teacher rolls out the “Welcome Mat” to parents of the ESL kids so they can  
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convene on four Sundays to get acquainted with Tamalpais High School 
administration and its culture.  
The PTSA hosts an annual teen panel night at Tamalpais High School with our 
drug and alcohol counselor, social issues teacher/peer resource advisor and a panel 
of 6-8 peer resource students. The panel’s purpose is to open dialogue between 
teens and parents about alcohol and drug use, sexuality, and effective ways to 
communicate with teenagers. 
 
Tamalpais High School spends a great deal of time reaching out to the community 
once school has started to keep the channels of communication open with respect 
to modernization, curricular issues, school projects, community service, 
counseling concerns and college and career issues. Tamalpais High School is very 
aware of the vital partnership that exists between our parents and the school in 
maintaining an exceptional learning environment. 
 
E2A. To what extent is the school a safe, clean, and orderly place that 
nurtures learning? 
 
E2B. To what extent is the culture of the school characterized by trust, 
professionalism, high expectations for all students, and a focus on continuous 
school improvement? 
 
Tamalpais High School is committed to providing a safe, clean, and orderly place 
that nurtures learning.  Even though we have been under construction for many 
years, our school community continues to be a comfortable place to go to school. 
Through a combination of staff development workshops and school wide practices 
and programs, parents, students, and staff feel safe at school, according to surveys 
conducted in the spring of 2005.  Eighty-three percent of the staff surveyed agreed 
that Tamalpais High School provides a safe and secure environment for students 
and 91% of the parents think students feel safe at Tamalpais High School; 98% of 
the staff (64 respondents) agreed that Tamalpais High School has a good 
reputation in the community.  87% of the 571 student respondents surveyed agreed 
that Tamalpais High School provides a safe and secure environment.    
 
The entire staff works hard to ensure a safe and secure learning environment. The 
administration makes classroom visits in August and September to present the 
school wide behavior policy and handbook guidelines, which students and parents 
are asked to review annually. The assistant principal in charge of emergency 
preparation also coordinates several earthquake and fire drills throughout the 
school year and the administration regularly meets with the fire and police 
departments after drills to ensure that Tamalpais High School follows safe and 
proper procedures. The staff also employs a certain protocol for fire drills and a 
special code to inform the campus of an emergency “LOCKDOWN” procedure.  
The administrative team meets with all ninth graders during freshman orientation 
to discuss safety issues, academic expectations, and emergency information. 
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Because of modernization, safety procedures and changing evacuation routes have 
been updated throughout the process. The administrative team works closely with 
the Mill Valley Police and Fire Departments to keep the campus safe and up to 
date regarding codes, procedures and plans.  In addition, all teachers and key 
classified personnel have emergency backpacks in their classrooms for emergency 
use.  Tamalpais High School takes several additional measures to ensure a safe and 
secure learning environment.  Teachers and staff take period attendance through 
Power School, which ensures a system of accountability.  All staff, coaches, and 
volunteers must have fingerprint and TB clearance.  Tamalpais High School has 
been an open campus for many years; therefore, a great deal of trust is expected 
from all students.  All visitors must sign-in at the front desk and wear visitor 
badges for identification.  Three campus supervisors monitor the school 
throughout the school day.  All campus supervisors and administrators have 
palm pilots that contain student schedules, contact information, and emergency 
information.  
  
The assistant principal in charge of athletics and the Athletic Director hold 
athletic meetings each season for coaches and assistant coaches to review the laws 
and rules set forth by the Marin Athletic League (MCAL) and North Coast 
Section (NCS).  Tamalpais High School is also a proud member of the Positive 
Coaching Alliance, a national organization that envisions a positive youth sports 
culture through the cooperation of coaches, players, and spectators.  
 
Tamalpais High School is fortunate to have a part-time Health Specialist and a 
part-time nurse to service its 1,181 students.  The Health-Assistant’s office is 
open to students throughout the school day on Monday and Tuesday, while the 
nurse is on campus Wednesday – Friday. The assistant provides medical assistance 
and maintains student health files and databases.  The Health-Aide’s office also 
provides information in the form of pamphlets and displays on a variety of teen-
health issues.  Many credentialed teachers are CPR Certified and every teacher is 
equipped with a First Aid/Emergency backpack in their classroom.  The nurse 
notifies all teachers of students with health concerns and provides them with the 
necessary resources and training. In case of a cardiac emergency, the Tamalpais 
High School campus is equipped with two automatic defibrillators located in the 
main office and male PE teacher’s office. Teachers have access to a Medical 
Query on Power School which informs them of students with medical alerts.  In 
addition, three times per year, local physicians donate their time and offer free 
sports physicals for students wishing to qualify for athletic participation.    
 
Tamalpais High School stands by its pledge to provide a safe, secure, caring 
environment built on the foundation of respect, responsibility, and compassion.  In 
the fall of 2005, this pledge was put to the test when Tamalpais High School was 
presented with what was initially labeled as a hate crime. As a result of the 
incident, Tamalpais High School staff and students pulled together in this difficult 
time to support one another in a stand of solidarity. The GSA club and Peer 
Resource classes are working together to make campus safe for all students 
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through awareness campaigns and class presentations. In addition, surveillance 
cameras will be installed throughout campus in the spring of 2007 to assist with 
safety measures. It is the staff’s belief that Tamalpais High School must set high 
standards of safety, consistently enforce school rules and policies, and remain 
committed to caring for all students.   
 
The processes Tamalpais High School employs to make decisions are founded 
upon stakeholder involvement and shared decision-making; as a result, a level of 
trust exists amongst the staff.  The Tam Site Council (TSC) and Department 
Chair Committee (DCC) is comprised of representative stakeholders appointed 
for two year terms; the TSC  makes decisions regarding issues that impact teaching 
and learning and beyond.  The administration and the TSC uphold high standards 
and strive to create an environment suitable and conducive to strong teaching and 
learning.  Staff members receive agendas and meeting minutes through our email 
system and are encouraged to attend meetings and speak with their appointed 
school representatives.  The TSC developed and approved by-laws for all meetings 
that take place at Tamalpais High School in the new counseling conference room; 
these ground rules ensure respectful discussions and decision- making. Since the 
fall of 2002, the TSC and THF have made a concerted effort to link curricular and 
program decisions to their potential funding sources. 
 
The Building Committee (union reps) represents the teaching faculty and fosters a 
cooperative working relationship with the site administration. 
 
Tamalpais High School solicits input from all stakeholders regarding the school 
wide action plans.  The WASC Action Plans identify long-term goals and 
objectives, and all stakeholders offer input through the Self-Study Focus Groups.  
Tamalpais High School’s Site Plan contains short-term action plans that provide 
more detail as to how the school can realize its long-term objectives.  These short-
term action plans are based upon the short-term goals created and approved by the 
TSC.  Department chairs meet with the Principal and Data Coordinator to reflect 
on performance data, review progress and to discuss the most effective means to 
present the data to all teachers.  Individual departments consider the long and 
short-term goals derived from the performance data and compose departmental 
goals every spring for the following school year. Tamalpais High School continues 
to progress every year with regards to student achievement and support systems; 
this success can be credited, in part, to this inclusive process of setting goals, 
objectives and creating action plans. 
 
The Tamalpais High School staff is focused upon professional development.  
Through the efforts of the principal, resources from the district office, and access 
to private donations, Tamalpais High School has been able to provide staff 
development far beyond the state allotment in order to emphasize literacy and 
curricular alignment to the standards.  Throughout the 2004-2005 and 2005-2006 
school years, all curriculum leaders and many members of the staff attended 
content specific workshops hosted by professionals in their fields.  Teachers from 
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all disciplines attended literacy workshops. Tamalpais High School views literacy 
as an interdisciplinary responsibility not just an English and reading responsibility.  
In addition to these literacy workshops, Tamalpais High School staff members 
attend a variety of conferences and workshops every year to enhance their 
instructional skills and strategies.  The principal approves special summer 
projects that address literacy and curriculum development. Staff are expected to 
share the results of these projects with the members of their departments.   
 
For years, the Social Studies and English departments have met to collaborate on 
curricular issues – 9th Grade Core.  In addition, a curriculum for a 9th Grade 
Support Collaborative, within the 9th Grade Core, has been developed this past 
spring and summer to help under-performing students acquire stronger literacy 
skills. 
 
A challenge Tamalpais High School has been presented with over the past several 
years concerns the lack of trust between teachers. According to the 2005 
Perception Survey, students trust their teachers, however, the teachers themselves 
struggle with levels of trust and professionalism at Tamalpais High School. 
Although teachers want to trust their peers, a guarded cynicism exists among the 
teachers and it has an effect on the teaching staff as a whole. A level of resentment 
has built up over time because some teachers and/or departments feel they have 
been neglected. The source of these issues is unknown, although teachers do feel 
the climate change started some time ago. According to staff, both the teachers and 
the school’s revolving leadership (1995-2001) have been causes for this rift. 
 
According to the focus group, Tamalpais High School students appear to be over-
pressured and over-scheduled – they spend little time facing the realities of life 
head-on.  Teachers believe students are more reactive now and their attitude 
towards school is changing. Some students seem to be angry about their 
workloads, type of work, and lack of relevance. According to the Perception 
Survey 56% of the student respondents felt that the workload was their major 
cause of stress. When asked about the college application process, 52% of the 
students felt “getting into college” was the major cause for their stress. Parent 
expectations accounted for 37% of students’ causes of stress. According to staff, 
many kids seem to be acting out – more denial, defiance, and disruption than ever 
before. Communally teachers have high expectations for student learning and 
focus on continual school improvement. Yet, the teaching staff believes a divisive 
line has been drawn between too many students having trouble meeting minimum 
district graduation requirements and the excelling UC bound kids pushing for 
grades rather than a grounded learning experience. 
 
Some of the District Learning Outcomes (also known as ESLRs) relate to the 
importance of trust, respect, and personal responsibility, and our staff strives to 
serve as good role models of these qualities.  Outcome #4 reads: (Upon 
graduation students should be able to) “Demonstrate knowledge of individual 
rights and responsibilities in a democratic society”. Recently, the TSC 
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addressed a proposed Academic Integrity Policy, which stresses honesty and 
integrity in regards to scholarship.  For years students have signed an Academic 
Honesty policy, they receive lessons in plagiarism and learn more about the 
importance of maintaining academic integrity in matters concerning compromised 
scholarship. 
 
Outcome #7 states: (Upon graduation students should be able to): 
“Demonstrate knowledge of the global environment and its resources”.  The 
Principal and the staff hold high expectations for behavior and conduct and believe 
that trust and respect for all backgrounds represented at Tamalpais High School 
stems from a diverse ethnic understanding. In all classes, with the exception of 
mathematics, Tamalpais High School strives to maintain heterogeneous 
groupings for all of its students and it fosters understanding and empathy. 
Students at Tamalpais High School attend school daily in a racially diverse 
community that provides them with perspectives from all nationalities. In addition, 
the Global Studies Program provides trips to Spain, France, Italy, Cuba, Mexico, 
and England annually to expose students to the celebratory facets of multi-
culturalism. Every year the Leadership class hosts a multi-cultural event for the 
entire student body that showcases the many different ethnicities present on 
campus and celebrates our pluralism.   
 
Several programs foster a sense of trust amongst the Tamalpais High School 
community.  The 9th Grade Summer Transition Program works hard to foster 
friendships and to establish a bridge to high school life. The program also 
introduces freshman to the high academic and behavior expectations of Tamalpais 
High School. Camp Anytown introduces students to real world issues concerning 
humanity that will inevitably help them learn how to live together better. The 
Conservatory Theatre Ensemble (CTE) program creates an effective, safe 
learning community through the peer directing program which is especially 
beneficial to entering freshman. Advanced students receive honors credit for 
working in classes with first and second year students doing one act play projects 
that are presented twice a year. The cross-generational connections transcend the 
separation of grades in a unique educational experience for all involved. The 
award winning Academy of Integrated Media (AIM) provides a smaller learning 
community that attempts to foster trust and facilitate personal and academic 
growth.  In addition, the Health Career Pathway pilot is introducing students to 
the sports medicine field, chemistry, and physiology in association with the PE 
department.   
 
Several years ago, the TSC, and later the Board of Trustees, approved the 
distribution of contraceptives through the nurse’s office at Tamalpais High School.  
In the Condom Availability Program (CAP), the staff and the parent community 
have established trust within the student community in order for students to make 
informed, mature decisions regarding sexual behavior.  This trust has developed 
over several years and has included school board presentations, solicitation of 
input from all community stakeholders, and thorough research regarding 
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contraception in schools.  Tamalpais High School was the only school given 
permission in the district because of its thorough research and thoughtful 
community relations. 
 
 
E3. To what extent do all students receive appropriate support along with an 
individualized learning plan to help ensure academic success? 
 
Students receive academic support in a variety of ways at Tamalpais High School. 
Between the counseling department, the Special Education/Resource department, 
Student Study Teams (SSTs), IEPs, 504s, Independent Study, literacy coaches, 
parent/teacher conferences, after school tutoring (The Beacon Center and Title I), 
Tutorial office hours, and individualized student assistance, Tamalpais High 
School is effective in reaching out to all levels of learning.  
The counseling department is the hub for students’ high school career management 
and it conducts Individualized Learning Plans for Tamalpais High School students 
beginning in their sophomore year. With ever-changing schedules and teachers, 
counselors are the constant within the support system. Freshmen meet regularly 
throughout their first year with their assigned counselor to ensure an effective 
academic and social transition into high school.  Each counselor is assigned a 
caseload and is responsible for making sure every student makes progress towards 
graduation.  
 

 

 
 

 
 

 
 

 

 
E4. To what extent do students have access to a system of personal support 
services, activities and opportunities at the school and within the community? 
 
There are a variety of support services in place for students at Tamalpais High 
School through the Counseling department, Bay Area Community Resources 
(BACR), school psychologists, Leadership and Student Activities, clubs (Black 
Student Union, Christian Club, Muslim Student Union, GSA, etc.) Link Crew, 
Regional Occupation Program (ROP) classes, Peer Resource, Special Education, 
ELL, Title I, AP and Honors classes, Small Learning Communities, tutoring 
programs, The Beacon Center, SSTs, parent/teacher conferences, and the College 
and Career Center.  Students have many resources to utilize in assisting their 
academic and emotional needs.  
 
The counseling department, along with the school psychologists, counselors 
from BACR and campus supervisors, offer emotional support to every student on 
campus. Tamalpais High School counselors are responsible for scheduling 
students into classes, helping them with teacher communication, tracking them 
towards graduation, listening to their challenges, offering advice on ethics, 
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direction, self-improvement, college counseling, conflict mediation, and substance 
abuse. In addition, our counselors host a number of informational meetings for 
parents of feeder schools both at Tamalpais High School and at specific feeder 
school sites. 
 
Our award winning student-based Conservatory Theatre Ensemble, is a non-
profit enterprise that manages an annual budget largely raised by students (with 
support from the drama instructors) from the Tamalpais High School community. 
This money provides funding for professional guest artists to teach and direct 
drama students in this award-winning program involving over a quarter of the 
Tamalpais HS student body. 
 
The Special Education department provides support classes to students who 
meet the eligibility criteria for one or more of the 13 qualifying conditions. 
Students in Resource or Special Day occupy self-contained classes that offer 
specific instruction for academic courses required for graduation. Academic 
Workshops classes are offered to Special Education (and non Special Education 
students) students to provide supplemental instruction in skills, habits and attitudes 
necessary for academic success. With support from the committed special 
education staff, students may take electives and some mainstream academic 
classes. Students in special education programs also receive a variety of transition 
services to assist in planning for their lives after high school. 
 
Tamalpais High School’s ELL Program is designed for intermediate to advanced 
English Language Learners and provides them with advanced language instruction 
that develops speaking, listening, reading and writing skills while following a 
sequential grammar syllabus. This program includes weekly activities with Peer 
Resource students, personal invitations to join Link Crew, Leadership and the 
Multi-cultural Assembly, participation in the BTSA panel, Sunday parent advisory 
meetings (two this year with student participation), field trips to Alcatraz and the 
Mission in San Francisco to view Spanish murals (EL and US History students 
attend together), the plaque project (students become experts on Tamalpais HS 
history by researching sites around school, interviewing retired staff and writing 
the text for the plaques), and display cases showing a Latino/Hispanic perspective 
of American culture (done by the Spanish for Spanish Speakers students). 
 
Mental health services at Tamalpais High School include individual and group 
counseling, conflict resolution/peer mediation services, crisis counseling, and 
student and staff mental health education.   All students counselors are available to 
support them in areas of academic, personal, or social problems.  Tamalpais High 
School also has personal counselors contracted through Bay Area Community 
Resources (BACR), to do more direct ongoing counseling/therapeutic support.  
The BACR staff includes1.0 FTE Marriage & Family Therapist, .4 FTE pre-
licensed counselor specializing in treating substance use issues, and part-time 
intern staff.  Tamalpais High School's mental health services also include a school 
psychologist staff of .8 FTE credentialed school psychologists, and .4 FTE school 
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psychologist intern.  The school psychologist staff conduct psychoeducational 
evaluations, risk evaluations, assist families in accessing outside providers and 
agencies according to their student's needs, and work with students in individual 
counseling and periodically run groups.  On the Tamalpais High School campus, 
TUHSD co-operates a self-contained therapeutic "blended" classroom with Marin 
Community Mental Health, for special education students in need of intensive 
mental health services.  The blended class is supported by an on-site 1.0 FTE 
psychologist who works with the students in individual counseling, group 
counseling, and family counseling as appropriate. 
 
 
Areas of Strength 

 
• The counseling department excels in providing services for academic, social, and 

personal student needs. 93% of the staff believes the counselors are meeting student 
needs. 

• The Perception student survey shows that 85% of the students agree or strongly agree that 
Tamalpais High School provides a safe and secure place for them to learn and that they 
feel valued and respected by their peers. The survey also indicates that 92% of the parents 
strongly agree or agree that their son/daughter enjoys being at Tamalpais High School 
and that 83% percent of the students agree or strongly agree that school staff treats them 
with respect and dignity.  

• The personal attention teachers give to their students 
• A strong and caring parent body and community 
• Students and staff strive to excel intellectually in class 
• 90%+ of our graduating seniors matriculate to college 
• Tamalpais High School has a strong physical, spiritual, and historical presence  

 

Areas of Growth: 
 

• Develop a school-wide staff development plan to build trusting and professional 
relationships among staff members 

• Mitigate levels of homophobia, sexism, and racism and the subsequent occurrences of 
homophobic and racist slurs and sexual harassment. 

• Create more support programs for non-college bound students; track data that explains 
why students leave Tamalpais High School 

• Consistently enforce school rules and policies 
• Develop a comprehensive plan to ensure that non-English speaking students and parents 

feel welcome.


